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Involvement 
 
 

Irvine Unified School District (IUSD) provides parents of English learners with 
opportunities to be active participants in assisting their children to achieve academically. 
Parents, staff, pupils, and community members participate in developing, implementing, 
and evaluating core and categorical programs. 
 

I-EL 1   Parent Outreach 
 
IUSD continues to establish and develop efforts that enhance parent involvement in 
student learning.  Research shows that when educators, families, and communities 
work as a collaborative force, as knowledgeable partners to support student learning, 
children tend to be more successful in school and beyond. Engaging all stakeholders 
and linking their efforts to the district-wide goals for student achievement ensure the 
sustainability of such educational partnerships.   
 
Programs and Practices: 
 
IUSD recognizes that schools which have policies and practices designed to engage 
parents in the learning opportunities for students have a better chance of impacting 
overall student academic achievement and success. Positive effects occur when 
effective family outreach programs are in place and training provides families with 
instructional materials and techniques to use at home for learning reinforcement.   
 

Timely Topics for Parents 
 
In an effort to maintain an effective communication system between parents of 
language minority students, community members, and IUSD, the Language 
Minority Programs staff continues to develop and provide an annual series of six 
informational meetings. Each two hour, single topic, interactive meeting is 
specifically designed and differentiated to help parents, guardians, and other 
community members understand the programs and practices of IUSD as well as, 
the resources, instructional support, and learning opportunities available for all 
students at the elementary and secondary levels.  Following each of the general 
meetings, IUSD Community Liaisons and/or interpreters (when available) provide 
additional clarification and facilitate small group discussions in the native 
language of the participants. Topics and issues addressed include, but are not 
limited to, the process for enrollment, programs for meeting the special needs of 
students, expectations for student achievement, the importance of school 
attendance, parenting skills, home-to-school communication, graduation 
requirements, school activities, and parent advisory committees. Invitations are 
sent in languages other than English directly to language minority families new to 
IUSD.  Information for and the calendar of the regularly scheduled Timely Topics 
for Parents are sent to site coordinators to share with parent of their learning 
communities and are posted on the IUSD website as well. 

I 
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Community Liaisons/ Language Specialists 
 
IUSD has traditionally employed Community Liaisons/Language Specialists for 
those cultural communities and language groups represented by a significant 
number of students.  The general responsibilities of the specialized staff include 
the administration of native language assessments, participation in activities that 
support the transition of language minority students into the learning 
environment, and the appropriate facilitation of home-school communication in 
English and the native language of the parents regarding student needs, program 
placement, and academic progress.  As IUSD becomes increasingly diverse – 
culturally and linguistically, Language Minority Programs staff continue to recruit 
and train bilingual staff and community members to assist in providing language 
support for parents in various school settings. 
 
Parent Volunteerism 
 
Parents continue to support instruction at school sites as support staff for small 
group assistance, RTI, and individual tutoring. Although some parents might be 
reluctant to volunteer due to their own limited English language proficiency, 
teachers and staff continue to encourage their participation in a variety of ways. 
Training is provided to equip parents with the necessary guidelines and 
strategies for helping in the classrooms. The district continues its efforts to utilize 
community resources to strengthen home-school communication (translation and 
interpretation) in regards to parent/teacher conferences, school based activities, 
expectations, and educational opportunities.   
 
Community Based English Tutoring (CBET) 
 
Language Minority Programs certificated staff members continue to offer courses 
for parents of English learners and other community members.  Differentiated to 
address the instructional needs of elementary and secondary EL students, the 
courses provide the adult English language instruction, materials, and training 
necessary to support student learning in the classroom and outside the course of 
the school day. Course participants increase their level of English proficiency as 
well as their understanding of the stages of language and literacy development, 
the district/state expectations for student achievement, and the various learning 
styles of a diverse student population.  Using state of the art technology and 
standards based supplemental materials course participants access, learn, 
practice, and apply strategies that help students to develop the English language 
proficiency needed to be successful in the required content areas. 
 
 
 
 
 
 
 
 



IUSD Master Plan for English Learners   Rev. 2010-2011 

- 5 - 

I-EL 2 English Learner Advisory Committee (ELAC) 
 
All IUSD Schools with 21 or more English Learners are required to establish a 
functioning English Learner Advisory Committee (ELAC) to provide advice to the site 
principal regarding programs and services for English Learners.  The committee is 
comprised of school staff, parents of English learners, and other community members. 
 
Structure 
 
There is no mandated size for the committee membership. The only requirement for the 
composition of the committee is parents/guardians of English learners constitute at least 
the same percentage of the committee membership as their children represent of the 
student body. Parent/guardian members of the committee are elected by the 
parents/guardians of English learners through an election process. 
 
Commitment 

 
Elections for the ELAC are held in the fall.  ELAC members serve, but are not limited to, 
a term of two consecutive school years. A site’s ELAC is required to meet at least four 
times during a school year.  

 
Training 
 
ELAC members receive the materials and training, planned in full consultation with 
committee members, appropriate to assist members in carrying out their legal 
responsibilities. 

 
Roles and Responsibilities 
 
At each school site, the ELAC has the responsibilities to: 
 

1. Advise the School Site Council (SSC) on the development of the Single Plan for 
Student Achievement.  
 

2. Advise the principal, staff, and School Site Council (SSC) of the needs of English 
learners, including instructional programs and support.  
 

3. Advise and assist the principal in developing and conducting the school’s needs 
assessment.   
 

4. Review the findings of the assessment and advise the principal and staff of any 
suggested program modifications.  
 

5. Assist in the development and review of the school’s language census report (R-
30-LC).   
 

6. Advise the principal and staff on any program changes that result from the 
review.  
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7. Advise and assist the principal in efforts to make parents aware of the 
importance of regular school attendance. 

 
Steps for Establishing an ELAC: Year One  

 
1. Notification: 

 
A school site sends a letter to all parents/guardians (not just parents/guardians 
of EL students) informing them of the school’s intention to form an ELAC.  
Information is provided regarding a scheduled meeting date, time, and place. 
Community notices are posted 72 hours in advance of the meeting. 

 
The letter and community notices state the purpose of the ELAC, outline the 
duties of the committee, describe the election process, and encourage 
parent/guardians to participate in the process either as potential candidates 
and/or representatives of the English learner community. 

 
Notification is also sent to site staff, certificated and classified, explaining the 
purpose of the ELAC, outlining the duties of the committee, and encouraging 
teachers and staff to participate.  Staff members are selected prior to the first 
quarter ELAC meeting. 

 
School volunteers assist in contacting more parents/guardians to further 
encourage participation. Methods for communication can include phone calls, a 
parent/guardian newsletter, marquee notices, e-mails, and follow-up letters sent 
to EL parents/guardians. 

 
2.  First Meeting and Election Process: 

 
At the first meeting, the role and responsibilities of the ELAC are explained.  
Nominations are encouraged and accepted from the floor for ELAC membership. 
The parents/guardians of EL students have the opportunity and responsibility to 
elect the members of the community that will represent their interest on the 
ELAC. Results are tallied by ballot or just a show of hands.  

 
In the event that the first meeting is not well attended, schools then hold the 
election by mail-in ballots.  Ballots list all nominations submitted and accepted at 
the first meeting, as well as write-in nominees.    

 
Each school parent/guardian volunteer continues to work with the school to 
recruit more parent/guardians.  

 
3. Election of Officers: 

 
The newly elected ELAC membership elects the officers that assist in the 
coordination and facilitation of the ELAC meetings. 

 
The role and responsibilities of the elected officers are as follows: 
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a. Chairperson  
i. Collaborates with site principal and/or designee in the preparation 

of proposed agenda items and training materials.  
ii. Conducts all meetings in an orderly fashion, adhering to Robert’s 

Rules of Order, to ensure that each member has an opportunity to 
speak and express their ideas freely.  

 
b. Vice Chairperson 

i. Assists the Chairperson in all functions. 
ii. Collaborates with site principal and/or designee in the preparation 

of proposed agenda items and training materials. 
 

c. Secretary 
i. Records the minutes of all the meetings. 
ii. Maintains and updates the list of members with all contact 

information. 
iii. Takes attendance of all those present at each meeting. 
iv. Responds to all correspondence. 

 
 

4.  ELAC Member Replacement During the Year:   
 

If a committee member must be replaced during the school year, an alternate fills 
the vacancy or the chairperson shall appoint someone to fill the position for the 
remainder of the year.  Vacant positions shall be re-elected or selected each fall. 

 
If ELAC members need to be replaced at the beginning of Year Two, a letter is 
sent to all staff members informing them of the school’s intention to fill the vacant 
staff position(s).  It is suggested that the ELAC staff members be selected prior to 
the first ELAC meeting. 

 
 

Steps for Establishing an ELAC: Year Two 
 

If the school ELAC membership is complete (parent/guardians and staff) from Year 
One, there will be no need to amend the ELAC membership.  If the membership is not 
complete at the beginning of Year Two, the school site shall send a letter in the 
appropriate languages to all parents/guardians (not just parent/guardians of EL 
students) informing them of the school’s intention to fill the vacant position(s).  The 
election/selection process then takes place. It is suggested that the ELAC staff 
members be elected/selected prior to the first ELAC meeting. 

 
Format for Conducting ELAC Meetings 

 
Each IUSD school site has received an English Learner Advisory Committee Manual 
that provides detailed instructions designed to assist administrators, staff, and elected 
members in structuring and conducting efficient and productive ELAC meetings.   

 



IUSD Master Plan for English Learners   Rev. 2010-2011 

- 8 - 

All ELAC meetings are open to the general public.  Community notices of scheduled 
meetings are posted within 72 hours of the meeting date. 

 
The principal, designee (EL Coordinator), and elected ELAC officers coordinate 
planning sessions prior to each scheduled ELAC meeting to ensure clear 
communication and effective collaboration between all stakeholders as well as the 
inclusion of all required training in regards to advisory responsibilities and tasks. 

 
The site principal or designee (EL Coordinator) assists with the planning process for 
ELAC meetings, attends the ELAC meetings, and steps in for point-of-need leadership 
during the meetings until the Chairperson is comfortable with his/her role. 

 
Information and agenda items required for all ELAC meetings include, but are not 
limited to: 

 Call to Order 
 Roll-Call 
 Approval of the Agenda 
 Approval of the Minutes (for the previous ELAC meeting) 
 DELAC Representative Report 
 ELAC Training 
 Public Input Session 

 
The essential and legal requirements for ELAC Training are: 

 
 The development of the Single Plan for Student Achievement, its purpose and 

its implications in regards to the district LEAP for Student Achievement and 
the Master Plan for English Learners; 

 
 The programs and services for English Learners at the site and district levels; 

 
 The purpose and development of the language census (form R-30LC); 

 
 The importance of regular school attendance; 

 
 The development and administration of the school site’s needs assessment. 
 

The ELAC Manual provides school sites with a thorough explanation for each element 
required. 
 
Site Representation at the District Level 
 
Each ELAC has the opportunity to elect at least one member to the District English 
Learners Advisory Committee (DELAC) or has participated in a proportionate regional 
representation scheme when there are 31 or more parent/guardian advisory committees 
in the district. 

 
At the first or second ELAC meeting in Year One, the elected members elect one or two 
parents/guardians to represent them on the District English Learner Advisory 
Committee (DELAC).  It is recommended the representatives serve for two years.  An 
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election for a new DELAC representative is held at the first meeting in Year Two only if 
the school’s representative from Year One is no longer available to serve on the 
DELAC. 

 
The DELAC representatives must be willing to attend all DELAC meetings and report on 
DELAC information at ELAC meetings.  The DELAC meets at least four times each 
school year at the District Office.  DELAC members are notified by electronic mail of all 
meeting dates, times, and proposed agendas for the DELAC meetings. 
 
 

I-EL 3 District English Learner Advisory Committee (DELAC) 
 
Since Irvine Unified School District has 51 or more English Learners enrolled, the 
district is required to establish a functioning District English Learner Advisory Committee 
(DELAC) in which at least 51 percent of the members are parents (not employed by the 
district) of English learners. 
 
Election/Selection of Committee Membership 
 

1. At each school site’s first ELAC meeting in Year One, members elect one or two 
members to represent the site on the District English Learner Advisory 
Committee (DELAC) for, but not limited to, a two year term.  An election for a 
new DELAC representative is held at the first meeting in Year Two only if the 
school’s representative from Year One is no longer available to serve on the 
DELAC. 
 

2. Schools complete the DELAC Representative Form after the first ELAC meeting 
in Year One and submit notification of and contact information for the 
representative to the Language Minority Programs Coordinator. 
 

3. The representatives are required to attend all DELAC meetings and responsible 
for presenting the information received at the DELAC meetings at the school 
level ELAC. 
 

4. At the first DELAC meeting, officers (Chairperson and Recording Secretary) are 
elected by the committee members with a show of hands. In recent practice, 
members have shared the responsibilities of the Chairperson as a means for 
building leadership capacity among the membership. 
 

Advisory Responsibilities 
 
Under California State law, the District English Learner Committee (DELAC) has the 
responsibility to advise and assist the district program coordinator and local board of 
education on all the following topics and tasks: 
 

1. The development and/or revision of a district Master Plan for educational 
programs and services for English learners that takes into consideration the 
Single Plan for Student Achievement (as reported by site representatives) and 
the Local Education Agency Plan (LEAP) for Student Achievement; 
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2. The content and procedures for conducting a district-wide needs assessment on 

a school-by-school basis; 
 

3. The establishment of a district-wide goals and objectives for programs and 
services for English Learners; 

 
4. The development and/or revision of the district’s plan to assure that all teachers 

and instructional assistants meet compliance with all state and federal 
requirements; 

 
5. The administration of the annual language census report (R30); 

 
6. The review of and comment on procedures and criteria used by the district to 

reclassify English learners to Fluent English Proficient; 
 

7. The contents of the district’s written notifications sent to parents/guardians 
regarding EL student assessment data, program placement, and academic 
progress; 
 

8. The training opportunities (contents and materials) available to DELAC members 
to assist them in developing a better understanding of and in assuming their roles 
and legal advisory responsibilities. 

 
Format for Conducting DELAC Meetings 
 

1. The DELAC meets at least four times during the school year. 
 

2. The Language Minority Programs Coordinator and/or designee serves as the 
district liaison to the DELAC, assisting with agenda preparation, distribution of 
meeting notices, arranging for guest speakers, preparation of meeting minutes, 
and all communications pertaining to the DELAC. 
 

3. The Chairperson and/or Co-chairpersons shall preside at all the DELAC 
meetings, as well as sign all letters, reports, and other communications of the 
committee (with previous approval from DELAC members).   
 

4. DELAC members assist the district liaison with planning and organizing the 
meeting (childcare, translation services, refreshments, and any other reasonable 
expectations). 
 

5. The District provides all DELAC members with appropriate training, materials, 
and information to assist each member in carrying out the legal required 
responsibilities.  Training includes, but is not limited to: 
 

a. The district’s Master Plan for English Learners and correlation to the 
Single Plans for Student Achievement (SPSA) and the Local Education 
Agency Plan (LEAP) for Student Achievement; 
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b. Categorical Programs implemented in IUSD, the application for funding, 
the funding sources and accountability measures; 

 
c. Identification, assessment, and reclassification of English learners; 

 
d. Program and services for English learners at the site and district levels; 

 
e. Evaluation of program and services for English learners; 

 
f. Annual language census (form R-30LC); 

 
g. Strategies and resources that support student learning; 

 
h. Parent and community out-reach programs, volunteerism, and community 

liaisons; 
 

i. NCLB requirements for student achievement (AMAO’s; AYP; API) and 
highly qualified teachers. 

 
Clarification of responsibilities for the SSC/ELAC/DELAC Committees 
 

 SSC writes and approves single site level plan in general. 
 ELAC members advise and give input on the school level plan relative to the 

program of services to English Learners. 
 DELAC gives input on the district wide Master Plan for English Learners 

taking in consideration the Single Plans for Student Achievement (SPSA) and 
the Local Education Agency Plan (LEAP) for Student Achievement. 
 

 

I-EL 4 Consultation with Non-Public Schools 
 
NCLB provides for equitable participation for students attending private, non-profit 
schools located within the IUSD attendance area. For Title III Immigrant and Title III 
LEP programs, IUSD contacts and consults with appropriate officials of the private 
schools prior to and during the development of programs in regards to: 
 

1. Identification of students’ needs and assessment of language proficiency.  
 

2. What services will be offered. 
 

3. How, when and by whom the services will be provided. 
 

4. How service results will be assessed and evaluated. 
 

5. The size and scope of equitable services to students, teachers and the amount of 
funds available. 
 

6. The size and scope of services and the proportion of funds allocated. 
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Each year, proposed service descriptions, participation materials and allocation 
estimates are disseminated to eligible private schools.  The Intent to Participate must be 
created and signed for each NCLB program in which the private school will participate. 
For Title III Immigrant and Title III LEP grant programs, eligibility procedures are 
explained and timelines developed for the assessment and identification of students, 
completion of the Memorandum of Understanding (MOU) as well as the Consultation 
Planning Sheet.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Irvine Unified School District 
Education Services Department 

No Child Left Behind (NCLB) Private School Consultation Response Form 
 

Name of NPS (Private) School         
Name of NPS (Private) School Contact        

NPS (Private) School Phone Number        
NPS (Private) School Contact E-Mail Address        

NPS (Private) School Student Enrollment (K-12) for ________ from CDE:   
 
Please check one response: 
   I attended a consultation meeting on __________________________ 

   I attended a consultation meeting on __________________________ 
    I plan on attending a consultation meeting to be scheduled prior to ______________ 

   We do not wish to participate in NCLB Programs during the _____________ School Year.  
 

        
Principal or Director’s Signature  

 
Based on information provided to me at our meeting, we wish to participate in the following programs 2010-11   

Does IUSD Participate in this 
Program? 

Title of Federal 
Program 

Program Name 
Private School 
Participation? 

 
YES  Title I, Part A 

Improving Basic Programs Operated by Local 
Educational Agencies for High Poverty Students 

YES     NO 

 *NO 
Title I, Part B, 

Subpart 1 
Reading First - For Students at High Poverty 

Schools 
  

 *NO 
Title I, Part B, 

Subpart 3 
William F. Goodling Even Start Family Literacy   

 *NO Title I, Part C Education of Migratory Children   

YES  Title II, Part A 
Teacher and Principal Training and Recruitment 

Fund 
YES     NO** 

 *NO Title II, Part B Math and Science Partnerships   

 *NO Title II, Part D Enhancing Education through Technology   

YES  Title III, Part A 
Language Acquisition, Enhancement, and 

Academic Achievement Act 
YES NO** 

N/A  Title IV, Part A Safe and Drug-Free Schools and Communities   

 *NO Title IV, Part B 21st Century Community Learning Centers   

N/A  Title V, Part A Innovative Programs   

 *NO 
Title V, Part D, 

Subpart 3 
Partnership in Character Education   

 *NO 
Title V, Part D, 

Subpart 6 
Gifted and Talented Students   

**This program is not available to private schools located outside the public school boundary. 
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Governance and Administration 
 

 

 

Irvine Unified School District has established policies, plans, and administration of 
categorical programs that meet statutory requirements. The district properly identifies 
and assesses students and notifies their parents of language assessment results and 
program placement. 

 
II-EL 5 Identification, Assessment, and Reporting 
 
The legal basis for requiring English-Language proficiency assessments is that all 
students have the right to an equal and appropriate education and any English-
language limitations (left unidentified and/or unaddressed) could preclude a student 
from accessing that right.1 Therefore, IUSD properly identifies, assesses, and reports all 
students who have a primary language other than English. 
 

5.1 Initial Identification  

 
At the time of enrollment, California public schools are required by law to determine a 
student’s primary language.  During the enrollment process, parents/guardians 
complete, sign, and date a Home Language Survey (HLS) for each of their school aged 
children that indicates the languages other than English found in the children’s linguistic 
backgrounds. 
 
Enrolling clerks at each site verify the enrollment information and determine whether or 
not a student needs to participate in a screening of English language proficiency skills.  
Those students whose Home Language Surveys reveal a language other than English 
as 1) the child’s first language, 2) the language the child uses most frequently at home, 
and/or  3) the language most frequently used to communicate with the child, must be 
assessed for English language skills within 30 calendar days of enrollment and prior to 
starting school.   
 
Question 4 on the Home Language Survey provides information for schools regarding 
the language used by the adults in the home in communicating with each other, but an 
answer other than English does not by itself mandate assessment of a student. 
However, if a site administrator and/or teacher have a concern that the use of the 
language in the home is influencing the age-appropriate development of English 
language proficiency and skills, he/she can recommend the child be assessed. 
 
The HLS remains on file for each student in the district including special education and 
continuation school enrollees.  This information will assist schools in providing 
appropriate instruction for all students. 
 
 
 

                                                 
1 NCLB Title I & Title III; CA Education Code 300 & 430 

II 
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5.2 Assessment Instrument  

 
As required by law, the state approved English language assessment instrument, the 
California English Language Development Test (CELDT), is administered to measure a 
child’s English language proficiency skills.  The assessment is conducted following all 
publisher’s instructions and security requirements.  Individuals administering the 
assessment are trained each year in regards to the use of the instrument as well as the 
required protocols and procedures. 
 
The CELDT is based on the ELD Standards and is designed to assess the four 
language skill areas of listening, speaking, reading, and writing. All four areas are 
assessed at each grade level. 
 
Criteria and cut-off scores established by the California Department of Education (CDE) 
are applied to determine English Learner (EL) or Fluent English Proficient (FEP) status 
for each student assessed.  Assessment results are used to determine appropriate 
program placement. 
  
The initial administration of the CELDT takes place at the district’s Language Minority 
Program’s Assessment Center. Appointments for initial assessment are scheduled by 
the clerical staff at the enrolling school once all registration documents have been 
verified and prior to the student beginning school. 
 

5.3 Primary Language Assessment  

 
All identified English Learners are assessed, within 90 calendar days of initial 
enrollment, for age-appropriate primary (native) language proficiency in the four 
language skill areas of listening, speaking, reading, and writing.  
 
IUSD currently has a standardized Native Language Assessment available in Korean, 
Japanese, Mandarin, Farsi, Spanish, and Arabic. In the development of the 
assessment, qualified bilingual staff members of IUSD Language Minority Programs 
ensured that, 1) the assessment is culturally respectful and responsive, 2) age-
appropriate language function, communication status, and literacy are effectively 
measured in the native language, and 3) consistency exists in the administration of the 
assessment and reporting of results to parents and school sites. To remedy the 
shortage of bilingual assessors who are proficient in any of the many different 
languages represented in IUSD, efforts are made to recruit, train, and utilize district 
bilingual employees in the administration of the standardized NLA and evaluation of the 
results.  
 
Copies of the assessment results are sent to the parents/guardians, maintained at the 
office of Language Minority Programs, placed in the student CUM at the school site, and 
entered by LMP staff in the electronic student records. Assessment results are used to 
determine the appropriate level of instruction and support needed for the development 
of student language and literacy skills. 
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5.4 Notification of Initial Results and Program Placement 

 
In a conference with Assessment Center staff, results of the initial CELDT are shared 
with the parent(s)/guardian(s), in a language the parent comprehends, immediately after 
the assessment.  
 
The purpose of the conference is to explain the English proficiency and primary 
language assessment results (if available at the time of initial CELDT), the child’s 
language designation (fluent English proficient or limited English proficient), program 
options, recommended student placement, exit criteria, and the waiver process for an 
alternative program.  Parents/guardians are asked to sign/initial and date all documents 
presented at the conference and are provided copies of the documentation.  Copies of 
the results and all other documentation are forwarded to the child’s school. 
 
To complete the enrollment process, parents/guardians return to the assigned school 
site.  The site principal and/or designee conduct a follow-up parent/guardian information 
session during which they answer any remaining questions, further clarify the testing 
results, and explain the program recommendations as well as the design of the 
alternative program.   
 
Using assessment results and program placement recommendations, the site principal 
and staff place the student in the most appropriate instructional setting.  Written 
descriptions of program options specific to the site are made available for 
parent/guardian review during the follow-up parent/guardian information conference.  In 
the cases of dually identified students, case carriers discuss with parents/guardians and 
articulate on the IEPs how student program placement meets the objectives of the IEP. 
 

5.5 Notification of Language Proficiency and Change in Program Placement  

 
Parents/guardians are notified not later than 30 days after the beginning of the school 
year (or if during the school year, within 2 weeks of the change in placement) of the 
child’s initial English language and primary language proficiency assessment results, 
their child’s language designation, English proficiency levels, program placement, 
program options, and exit criteria.  For dually identified students, the IEPs provide 
details on how the current program will meet objectives of the IEP. 
 
When students transfer between schools in IUSD, all relevant data regarding the 
student’s English Learner assessment history, current scores, current student 
placement, academic progress, and interventions are sent to the receiving school.  The 
site principal or designee (i.e. ELD Representative, counselor) is responsible for 
reviewing the information in the student data system to make sure a student is placed in 
the appropriate instructional settings for all content areas and English language 
development.  This is also true for students transferring to the continuation/alternative 
high school.   
 
Within 10 days of students transferring to IUSD from outside the district, records are 
requested from the previous school district and enrollment information is verified and 
entered into the student data system.  Once the enrolling school site receives the 
student cumulative record for a transferring student, it is thoroughly reviewed by the site 
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principal or designee (i.e. counselor, registrar, counselor, registrar, counseling 
secretary) for any relevant data pertaining to English learner status and assessment 
history, student placement, services provided, participation in intervention programs, 
and academic progress.  Such information can determine the need for an initial or 
annual assessment as well as program placement of the student.  Language Minority 
Programs staff make the necessary adjustments to program and language information 
in the database accordingly.   
 
If assessment data are incomplete or missing from the student’s cumulative record, the 
Site EL Coordinator arranges to have initial identification assessments done so that the 
student will be properly identified, assessed, and placed. Parents/guardians are notified 
of results at the time of the initial assessment. 
 
Record Keeping 
 
For each student assessed, assessment results, language designation, and program 
placement are entered in the district Eagle/Aeries database by the Language Minority 
Program’s Assessment Center staff.  The Assessment Center staff creates an orange 
Language Minority Program folder that includes the original initial diagnostic form 
showing the assessment results and recommendation for placement, the CELDT 
scoring sheet and Parent/guardian Notification forms, and any other related 
documentation. The folders are then sent to the respective site, where it becomes a part 
of the students’ cumulative record files. The orange folders are continuously updated 
with pertinent information/ documentation related to the students’ language designation 
(i.e. Annual Parent Notifications, annual assessment results, reclassification form, 
and/or student progress monitoring). 
 

5.6 Annual Parent Notification  

 
Parents/guardians of English learners are informed annually, not later than 30 days 
after the beginning of the school year, of their children’s language designation, English 
proficiency level (CELDT results), academic progress (CST results), program 
placement, program options, as well as the exit criteria.  Graduation rates for English 
learners are included on the notification. For English learners with IEPs, case carriers 
and school psychologists indicate how a child’s current program placement meets the 
objectives of the student IEP. 
 
Annual Parent Notifications are generated and information verified by Language 
Minority Programs staff.  Notifications are provided to each school site for distribution. 
Methods for distribution of the notifications used by the school sites include, but are not 
limited to, parent-teacher conferences, IEP reviews, and direct mail.  Copies of the 
notifications are filed in the orange language folders and the date sent recorded on the 
front cover.   
 

5.7 Annual Assessment for English Language Development and Academic 

Progress 
 
Each English learner is annually assessed for English language development and for 
academic progress through the Standardized Testing and Reporting (STAR) Program.  
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California Standards Tests (CSTs) 
 

Students in grades 2 - 11 participate in  the California Standards Tests (CST) during the 
Spring session of the academic year.  The CST measures student academic progress 
by assessing student content knowledge and skill development in English Language 
Arts, Mathematics, Science, and History/Social Science.  These tests are aligned with  
California’s grade level specific standards for each of the content areas.   
 
The State Board of Education has adopted performance standards for the five levels of 
student performance: 
 Far Below Basic (1); Below Basic (2); Basic (3); Proficient (4); Advanced (5)  
 
Student achievement results on the English Language Arts (ELA) portion of the CSTs 
are used to determine eligibility for reclassification from English learner to Fluent 
English Proficient. Specific reclassification procedures for English Learners are 

described in compliance item IV-EL 14 of this Master Plan for English Learners. 

 
California Writing Standards Tests are also administered to students in grades 4 and 7.  
The types of writing that are assessed from year to year are also aligned with grade 
appropriate state content standards for writing applications. 
 
Spanish Assessment of Basic Education (SABE/2) 
 
In addition to taking the CST, English Learners whose primary language is Spanish and 
who are enrolled in grades 2-11 must be given a primary language test if they have 
been enrolled in school for fewer than 12 months.  The State Board has designated the 
Spanish Assessment of Basic Education (SABE/2) for this purpose.  
 
California High School Exit Exam (CAHSEE) 
 
The California High School Exit Exam is administered to all students, including English 
Learners, beginning in the 10th grade.  Analysis of the data from those CAHSEE 
administrations are reviewed to monitor English language development and to ensure 
that all English Learners are “on track” for graduation.   
 
Assessment Instrument - Alternative Dual Language Instruction Program 
 
In the case of EL students enrolled in an Alternative Dual Language Instruction 
Program, the district will also require students to be tested using some assessment tool 
developed in the program’s language, other than English, to determine achievement 
and the development of academic language in that language.  There is a paucity of 
standardized assessment instruments for the most significant languages used by our 
Language Minority student population, Mandarin, Korean and Japanese.  This will be a 
significant challenge if and when a dual language program is organized in response to 
approved parent waivers. 
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5.8 Annual Assessment of English Language Proficiency 

 
The English language proficiency of all currently enrolled English learners shall be 
assessed by administering the California English Language Development Test (CELDT) 
during the annual assessment window. The CELDT, contracted between CDE and 
Educational Data Systems, is aligned with the English Language Development 
Standards for California Public Schools as well as grade level expectations for student 
performance.   
 
California public school districts are required to administer the Initial CELDT to students 
whose parents/guardians, upon first enrollment, indicate on the Home Language Survey 
a language other than English in the linguistic history of each student.  The CELDT 
assesses proficiency in the four domains of the English language, listening, speaking, 
reading, and writing. At the time of the initial administration of the CELDT, criteria and 
cut-off scores established by the California Department of Education (CDE) are applied 
to determine English Learner (EL) or Fluent English Proficiency (FEP) status for each 
student assessed.  
  
Once students are identified as English learners, they are required to participate in the 
annual administration of the CELDT until they have met the district and state criteria for 
reclassification to Fluent English Proficient (FEP).  Parents/Guardians of English 
learners are notified of the annual assessment prior to the administration date. 
 
Irvine Unified School District is committed to use assessment instruments, achievement 
data, and procedures that are valid, fair and reliable in determining English learner 
status, appropriate program placement and instructional support, and eligibility for 
reclassification to FEP. Specific reclassification procedures for English Learners are 

described in compliance item IV-EL 14 of this Master Plan for English Learners. 

 

5.9 Assessment of English Learners Receiving Special Education Services 

 
Each English learner with disabilities is assessed for English language development 
using accommodations, modifications, or alternate assessments for the CELDT if 
specified in the pupil’s IEP or 504 plans. 
 
The initial identification of students as English Learners is part of the enrollment process 
completed for all students.  At the time of a student’s initial enrollment in a California 
School, parents are required to complete a Home Language Survey.  The enrolling 
district is required to assess the English-Language proficiency of a child if a language 
other than English is indicated in response to one or all of the following questions found 
on the Home language Survey: 1) What language did your son/daughter learn when 
he/she first began to speak? 2) What language do you use most frequently to speak to 
your son/daughter? and/or 3) what language does your son/daughter most frequently 
use at home?  Responses to these questions would indicate a student has a primary 
language other than English.  Parents cannot “opt out” of English language proficiency 
assessment, and schools/districts do not need parent permission to assess.  
 
Even in cases of students receiving special education services, state law requires that 
administration of the CELDT be attempted.  After which, the IEP Team may determine 
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that due to the severity of their disability, some special education students may be 
unable to participate in the CELDT, either with or without accommodations.   
 
With the intention to help district staff to distinguish between language differences and 
language disorders of multicultural students, Language Minority Programs staff 
continues to evaluate, revise, and update current language assessments and the 
process for reporting results. 
 
For dually identified students who demonstrate little or no success on any or all portions 
of the CELDT, even with modifications or accommodations, it is then recommended that 
the Alternative Language Proficiency Instrument (ALPI) be used in conjunction with 
multiple assessment approaches to identify primary language, measure English 
language development and proficiency, recommend program placement, and determine 
eligibility for reclassification.  
 
Coordinated efforts between Language Minority Programs and Special Education have 
resulted in an updated and augmented Alternative Language Proficiency Instrument 
(ALPI) that ensures, 1) the assessment is racially and culturally unbiased, 2) language 
function and communication status are effectively measured in both English and student 
native language, and 3) consistency exist district-wide in the administration of the 
assessment and reporting of the results. 
 
EL students receiving special education services are required to participate in the 
annual administration of the CELDT and/or alternate language assessment until they 
meet the state and district criteria for reclassification.  Specific reclassification 

procedures for English Learners are described in compliance item IV-EL 14 of this 

Master Plan for English Learners. 
 

5.10 Notification of Annual CELDT Results 

 
Parents/guardians of English learners are notified annually of their child’s English 
language proficiency assessment results within 30 calendar days following receipt of the 
annual CELDT results from the test contractor. Notification of annual results explains 
how to interpret the results, how the results are used by teachers and staff, and the 
criteria required for reclassification to Fluent English Proficient status (FEP). 
Assessment results are maintained in the electronic student records and affixed to the 
orange language folder found in the student cumulative record.   
 
 
Charts and Forms 
 

1. Initial Identification and Program Placement (page 20) 
2. District-wide assessments and standardized assessments (page 21) 
3. Parent Notification Letters – Initial Assessment, Annual Progress, and Program 

Placement (pages 22-25)  
4. Native Language Assessment (page 26) 
5. Notification of Annual Administration of CELDT (pages 27-28) 
6. Notification of Annual CELDT Results (page 29) 
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Grades K-12 
Listening & Speaking 

Reading & Writing 
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Assessment Instruments 
for English Learners and 

and F-FEP Students 
 

 
 
 

  
 
 
 
 
 
 
 
 
 
 
 
 

Instrument Area K 1 2 3 4 5 6 7 8 9 10 11 12 

CELDT 
Listening & 
Speaking 
 

             

CELDT 
Reading & Writing 
 

             

PLPA 
Literacy 
 

             

IUSD Math 
Math 
 

             

IOLA (3x/yr.) 
ELA 
 

             

IOLA (3x/yr.) 
Math 
 

             

IOLA (3x/yr.) 
Science 
 

             

IOLA (3x/yr.) 
Soc. Science 
 

             

Grades  
(Progress 
Reports) 

All Subjects 

             

CAHSEE 
ELA/Math 
 

             

CST 
ELA 
 

             

CST 
Math 
 

             

CST 
Social Science 
 

             

CST 
Science 
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IRVINE UNIFIED SCHOOL DISTRICT 

Parent Notification of Initial Language Assessment and Program Placement 
For Grades K-12 

  
Student’s Name: ________________________________________________ Birth Date: ___________ M / F _____ USA Entry Date: _________      
             Last                                            First        
          
           EL  FEP 
Grade Level: _______Student Permanent ID#: __________________________ Initial Designation:   English Learner    /   Fluent English Proficient 
 
Language other than English: ________________________ IUSD Enrollment Date: _________ School: ________________________________  

           
Dear Parent(s)/Guardian(s): Based on information you provided upon enrolling your child in school, the Irvine Unified School District is required by the 
California Department of Education to assess your child’s proficiency in English and her/his primary language. The Irvine Unified School District is also 
required to notify you of your child’s assessment results and program placement.  
 

California English Language Development Test (CELDT)        Date of Assessment: _________________ IUSD / Previous District 
 

Overall CELDT English Proficiency Level for Placement– Based on CELDT Scoring 

Beginning Early Intermediate Intermediate Early Advanced Advanced 

CELDT Sub-Test Results 

Listening Beginning Early intermediate Intermediate Early Advanced Advanced 

Speaking Beginning Early intermediate Intermediate Early Advanced Advanced 

Reading Beginning Early intermediate Intermediate Early Advanced Advanced 

Writing Beginning Early intermediate Intermediate Early Advanced Advanced 

 

Native Language Assessment (To be administered by Language Specialist) 
    
          CELDT results indicate the child is Fluent English Proficient. No native language assessment or placement in an EL program is needed. 

. 

          CELDT results indicate the child is Limited English Proficient. A native language assessment is required.    

Program Placement 
The above CELDT results were used to determine the appropriate placement of your child in a program designed to meet her/his instructional needs. We 
have initially placed your child in the following English Learner Program: 

 Structured English Immersion/Newcomer Class for Beginners: (K-12) Specially Designed Academic Instruction in English (SDAIE) is used 
in all subjects. For students with less than a reasonable fluency in English, teachers combine these strategies with a structured, sequential 
English Language Development (ELD) program.  As available, teachers may use some limited primary language support.   

 Mainstream English Classroom Setting with Appropriate Support: (K-12) Students receive sheltered instruction with additional and 
appropriate ELD support and SDAIE strategies. 

 Individualized Education Program (IEP): Available on file is a description of how the recommended program placement will meet the 
objectives of the IEP.  

 Alternative Education Program/Primary Language Instruction: (Parental Exception Waiver required.) In the alternative Dual Language 
Instruction model, students receive daily ELD instruction.  Instruction in language arts, math, science, and social studies will initially be 
provided in the primary language. As students improve their level of English proficiency, an increasing amount of content instruction will be in 
English. Art, music, and physical education are taught in English.   

 

If you would like to discuss your child’s assessment results and/or program placement, please contact the EL Coordinator or Administrator at your child’s 
school. 
 

Form completed by:      Parent counseled by:      
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Irvine Unified School District 

English Learner Program Descriptions 

  

Type of Setting Eligible Students K-6 CURRICULUM DESCRIPTION 

Structured English 
Immersion 
(Newcomer) 
Classroom Setting  

English Learners 
 CELDT Level 1 

(Beginning) 
 CELDT Level 2 

(Early 
Intermediate) 

Explicit ELD: Daily for 60 minutes, IDEA and supplementary materials. 
Access to Core: Greatly differentiated instruction in ELA, math, social science and science delivered with 
highly SDAIE strategies and supplemental materials. 
Art, Music, P.E.: Mixed groups of EL, FEP, and E/O students 
Primary Language Support: Used only to motivate, clarify, direct, support, or explain. 
Exit Criteria: An English Learner will exit the Newcomer Program once he/she demonstrates a reasonable 
fluency in English. (Education Code 305; 5CCR 11301)  

English Language 
Mainstream 
Classroom Setting 

English Learners 
 CELDT Level 3 

(Intermediate) 
 CELDT Level 4 

(Early Advanced) 
 CELDT Level 5 

(Advanced) 

Explicit ELD: Daily for 30 minutes, IDEA, and supplementary materials. 
Access to Core: Based on GLS, differentiated instruction in ELA, math, social science, and science delivered 
with SDAIE strategies and materials. 
Art, Music, P.E.: Mixed groups of EL, FEP, and E/O students. 
Primary Language Support: Minimal, only as needed. 
Parent Request: A student shall be placed in a Mainstream English Language program upon parent/guardian 
request (5CCR 11032). 

Alternative Program 
Dual Language 
Immersion 

English Learners 
All CELDT Levels 

Explicit ELD: Daily for 30 minutes, IDEA, and supplementary materials.   
First Language Literacy: Daily instruction using published materials as available and teacher-made 
supplemental materials. 
Access to Core: Primary Language instruction in math, social science, science, fine arts, and P.E. delivered in 
first language. 
Over time, as students gain English proficiency, instruction provided in English will be systematically increased 
until parity is reached and the EL student is reclassified to Fluent English Proficient (FEP). 

 

Type of Setting Eligible Students 7-12 CURRICULUM DESCRIPTION 

Structured English 
Immersion 
(Newcomer) 
Classroom Setting 

English Learners 
 CELDT Level 1 

(Beginning) 
 CELDT Level 2 

(Early 
Intermediate) 

Explicit ELD: 3 Periods daily with ELD text and supplementary materials. 
Access to Core: Greatly differentiated instruction in math, social science and science delivered with highly 
scaffolded SDAIE strategies and supplemental materials. 1 period each daily. 
P.E.: Mixed groups of EL, FEP, and E/O students 
Primary Language Support: Used only to motivate, clarify, direct, support, or explain. 
Exit Criteria: An English Learner will exit the Newcomer Program once he/she demonstrates a reasonable 
fluency in English. (Education Code 305; 5CCR 11301) 

English Language 
Mainstream 
Classroom Setting 

English Learners 
 CELDT Level 3 

(Intermediate) 
 CELDT Level 4 

(Early Advanced) 
 CELDT Level 5 

(Advanced) 

Explicit ELD: 1 Period daily with text and supplementary materials. 
Access to Core: Differentiated instruction in ELA, math, social science, and science delivered with SDAIE 
strategies and materials. 1 period each daily. 
P.E. and Elective: Mixed groups of EL, FEP, and E/O students. 
Primary Language Support: Minimal, only as needed. 
Parent Request: A student shall be placed in a Mainstream English Language program upon parent/guardian 
request (5CCR 11032). 

Alternative Program 
Dual Language 
Immersion 

English Learners 
All CELDT Levels 

Explicit ELD: Daily for 30 minutes with ELD text and supplementary materials.   
First Language Literacy: 1 period daily instruction using published materials as available and teacher-made 
supplemental materials. 
Access to Core: Primary Language instruction in math, social science, and science delivered in first language. 
P.E. and Elective: mixed groups of EL, FEP, and E/O students. 
Over time, as students gain English proficiency, instruction provided in English will be systematically increased 
until parity is reached and the EL student is reclassified to Fluent English Proficient (FEP). 

RECLASSIFICATION CRITERIA 

To be reclassified to Fluent English Proficient (FEP), students must meet the minimum requirements determined by the State of California and the criteria 
established by IUSD. IUSD criteria for reclassification is as follows:  

1. Annual CELDT results indicate, A). Overall score of Early Advanced (4) or Advanced (5), B). a score of Early Advanced (4) or Advanced (5) in the four skill 
areas - Listening, Speaking, Reading, and Writing, and C). only one Intermediate (3) score in the 4 skill areas  

2. California Standards Test (CST) results indicate a score of Proficient (4) or Advanced (5) for the English Language Arts portion (ELA) 

3. Teachers have evaluated student performance and concur  with the recommendation to reclassify 

4. Parents/Guardians concur with the recommendation to reclassify 

ALTERNATIVE PROGRAM 

Parents/guardians shall be informed of the appropriate program placement of their child in either Structured English Immersion Program (SEI) or a Mainstream 
English Language program and shall be notified of an opportunity to apply for a parental exception waiver for an alternative education program (Education Code 
310; 5CCR 11303).  Parents have the right to request a Parental Exception Waiver for the Alternative Dual Language Instruction model.  

GRADUATION RATE  for students in IUSD Programs =  96.8% 
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Irvine Unified School District 

Annual Parent Notification – English Learner Progress/Placement 

 
Student Name:                     Student Perm. ID#:    

Last                                         First 
 
Grade Level:       School:        Date:           
   
Dear Parent(s)/Guardian(s): Upon enrollment in Irvine Unified School District, your child was identified as an English Learner.  According to 
California and U.S. law, IUSD is required to notify you annually of your child’s assessment results, program placement, and the support 
available to further assist in your child’s academic performance.  
  
The California English Language Development Test (CELDT) and other assessments are used to assess the level of your child’s English 
proficiency.  The results of these tests are analyzed and a determination is made for the proper placement of your child in an English Learner 
(EL) Program.  Descriptors of proficiency levels and EL Programs are provided on the reverse side of this page. 

 
The following are the most recent CELDT results available.       Date of Assessment:   

 

 

CELDT Results 

Performance Level 

Overall 

Proficiency 

Listening Speaking Reading Writing 

     

 
          Date of Assessment:   

 

Academic 

Achievement 

Results 

Performance Level 

Assessment  English 

Language Arts 

Mathematics History-Social 

Science 

Science 

     

 
Based on these results, your child has been placed for the __________school year in a program designed to meet her/his educational needs. 
The goals of all programs are for students to achieve a reasonable level of English proficiency and to meet grade level content area 
standards. Your child has been placed in the following English Learner Program: 

 Structured English Immersion/Newcomer Class for Beginners: (K-12) Specially Designed Academic Instruction in English 
(SDAIE) is used in all subjects. For students with less than a reasonable fluency in English, teachers combine these strategies with 
a structured, sequential English Language Development (ELD) program.  As available, teachers may use some limited primary 
language support.   

 Mainstream English Classroom Setting with Appropriate Support: (K-12) Students receive sheltered instruction with additional 
and appropriate ELD support and SDAIE strategies. 

 Individualized Education Program (IEP): Available on file is a description of how the recommended program placement will meet 
the objectives of the IEP.  

 Alternative Education Program/Primary Language Instruction: (Parental Exception Waiver required.) In the alternative Dual 
Language Instruction model, students receive daily ELD instruction.  Instruction in language arts, math, science, and social studies 
will initially be provided in the primary language. As students improve their level of English proficiency, an increasing amount of 
content instruction will be in English. Art, music, and physical education are taught in English.   

 
Please confirm your receipt of this information by checking the box below and providing a signature. Return the signed letter to your child’s 
school. If you would like to meet with a school representative to discuss your child’s assessment results, program placement, or other 
placement options available please contact __________________________ at ____________________.   
 

 I have been informed that my child has been placed in the program indicated for the current school year. 

 
Parent/Guardian Signature: ____________________________________   Date: ______________________ 
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Irvine Unified School District 

English Learner Program Descriptions 

  

Type of Setting Eligible Students K-6 CURRICULUM DESCRIPTION 

Structured English 
Immersion 
(Newcomer) 
Classroom Setting  

English Learners 
 CELDT Level 1 

(Beginning) 
 CELDT Level 2 

(Early 
Intermediate) 

Explicit ELD: Daily for 60 minutes, IDEA and supplementary materials. 
Access to Core: Greatly differentiated instruction in ELA, math, social science and science delivered with 
highly SDAIE strategies and supplemental materials. 
Art, Music, P.E.: Mixed groups of EL, FEP, and E/O students 
Primary Language Support: Used only to motivate, clarify, direct, support, or explain. 
Exit Criteria: An English Learner will exit the Newcomer Program once he/she demonstrates a reasonable 
fluency in English. (Education Code 305; 5CCR 11301)  

English Language 
Mainstream 
Classroom Setting 

English Learners 
 CELDT Level 3 

(Intermediate) 
 CELDT Level 4 

(Early Advanced) 
 CELDT Level 5 

(Advanced) 

Explicit ELD: Daily for 30 minutes, IDEA, and supplementary materials. 
Access to Core: Based on GLS, differentiated instruction in ELA, math, social science, and science delivered 
with SDAIE strategies and materials. 
Art, Music, P.E.: Mixed groups of EL, FEP, and E/O students. 
Primary Language Support: Minimal, only as needed. 
Parent Request: A student shall be placed in a Mainstream English Language program upon parent/guardian 
request (5CCR 11032). 

Alternative Program 
Dual Language 
Immersion 

English Learners 
All CELDT Levels 

Explicit ELD: Daily for 30 minutes, IDEA, and supplementary materials.   
First Language Literacy: Daily instruction using published materials as available and teacher-made 
supplemental materials. 
Access to Core: Primary Language instruction in math, social science, science, fine arts, and P.E. delivered in 
first language. 
Over time, as students gain English proficiency, instruction provided in English will be systematically increased 
until parity is reached and the EL student is reclassified to Fluent English Proficient (FEP). 

 

Type of Setting Eligible Students 7-12 CURRICULUM DESCRIPTION 

Structured English 
Immersion 
(Newcomer) 
Classroom Setting 

English Learners 
 CELDT Level 1 

(Beginning) 
 CELDT Level 2 

(Early 
Intermediate) 

Explicit ELD: 3 Periods daily with ELD text and supplementary materials. 
Access to Core: Greatly differentiated instruction in math, social science and science delivered with highly 
scaffolded SDAIE strategies and supplemental materials. 1 period each daily. 
P.E.: Mixed groups of EL, FEP, and E/O students 
Primary Language Support: Used only to motivate, clarify, direct, support, or explain. 
Exit Criteria: An English Learner will exit the Newcomer Program once he/she demonstrates a reasonable 
fluency in English. (Education Code 305; 5CCR 11301) 

English Language 
Mainstream 
Classroom Setting 

English Learners 
 CELDT Level 3 

(Intermediate) 
 CELDT Level 4 

(Early Advanced) 
 CELDT Level 5 

(Advanced) 

Explicit ELD: 1 Period daily with text and supplementary materials. 
Access to Core: Differentiated instruction in ELA, math, social science, and science delivered with SDAIE 
strategies and materials. 1 period each daily. 
P.E. and Elective: Mixed groups of EL, FEP, and E/O students. 
Primary Language Support: Minimal, only as needed. 
Parent Request: A student shall be placed in a Mainstream English Language program upon parent/guardian 
request (5CCR 11032). 

Alternative Program 
Dual Language 
Immersion 

English Learners 
All CELDT Levels 

Explicit ELD: Daily for 30 minutes with ELD text and supplementary materials.   
First Language Literacy: 1 period daily instruction using published materials as available and teacher-made 
supplemental materials. 
Access to Core: Primary Language instruction in math, social science, and science delivered in first language. 
P.E. and Elective: mixed groups of EL, FEP, and E/O students. 
Over time, as students gain English proficiency, instruction provided in English will be systematically increased 
until parity is reached and the EL student is reclassified to Fluent English Proficient (FEP). 

RECLASSIFICATION CRITERIA 

To be reclassified to Fluent English Proficient (FEP), students must meet the minimum requirements determined by the State of California and the criteria 
established by IUSD. IUSD criteria for reclassification is as follows:  

5. Annual CELDT results indicate, A). Overall score of Early Advanced (4) or Advanced (5), B). a score of Early Advanced (4) or Advanced (5) in the four skill 
areas - Listening, Speaking, Reading, and Writing, and C). only one Intermediate (3) score in the 4 skill areas  

6. California Standards Test (CST) results indicate a score of Proficient (4) or Advanced (5) for the English Language Arts portion (ELA) 

7. Teachers have evaluated student performance and concur  with the recommendation to reclassify 

8. Parents/Guardians concur with the recommendation to reclassify 

ALTERNATIVE PROGRAM 

Parents/guardians shall be informed of the appropriate program placement of their child in either Structured English Immersion Program (SEI) or a Mainstream 
English Language program and shall be notified of an opportunity to apply for a parental exception waiver for an alternative education program (Education Code 
310; 5CCR 11303).  Parents have the right to request a Parental Exception Waiver for the Alternative Dual Language Instruction model.  

GRADUATION RATE  for students in IUSD Programs =  96.8% 
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IRVINE UNIFIED SCHOOL DISTRICT   

LANGUAGE MINORITY PR OGRAMS  

Primary (Native) Language Assessment 
 

 

 

Dear Parents/Guardians: 

 

There are two assessments for language proficiency required by the State of California for 

children who have a language other than English in their linguistic background. 

 

1. California English Language Development Test (CELDT) measures English proficiency 

in the areas of listening, speaking, reading, and writing. 

 

2. A Primary Language Assessment measures native language proficiency in the areas of 

listening, speaking, reading, and writing. This assessment is required for students who are 

initially-identified as English Learners based on results of the CELDT. 

 

Today, your child has completed the first assessment, the CELDT.  Within 90 days from the time 

of the first assessment, your child will participate in the Primary Language Assessment.  You 

will not need to bring the child back for the assessment.  The assessment will take place at the 

child’s school during the course of the school day. 

 
 

 

 
 
 
 
 
 
 
 
(Provided at the time of initial CELDT and identification as an English learner) 
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IRVINE UNIFIED SCHOOL DISTRICT   

LANGUAGE MINORITY PR OGRAMS  

Annual Administration of the California English Language Development Test  

 

 

 

 

September  

 

 

 

Dear Parents/Guardians: 

 

At the beginning of each school year, state and federal laws require all California school districts 

to administer a language assessment to students who have a home language other than English 

and are currently identified as English learners. The purpose of the California English Language 

Development Test, or CELDT, is to assess and monitor the development of the students’ English 

proficiency in the skill areas of Listening, Speaking, Reading, and Writing.  

 

How the results are used: 
 

The CELDT is only one measure that teachers and school administrators use to make decisions 

about the classification of English Learners. To be reclassified to Fluent English Proficient 

(FEP), students must meet the minimum requirements determined by the State of California and 

the criteria established by the district. Students who are eligible: 

1. Currently are in grades 3 – 12 

2. CELDT results indicate  

a. an Overall score of Early Advanced (4) or Advanced (5) 

b. a score of Early Advanced (4) or Advanced (5) in the four skill areas - Listening, 

Speaking, Reading, and Writing  

c. only one Intermediate (3) score in the skill areas  

3. California Standards Test (CST) results indicate a score of Proficient (4) or Advanced (5) for the 

English Language Arts portion (ELA) 

4. Teachers have evaluated student performance and concur  with the recommendation to reclassify 

5. Parents/Guardians concur with the recommendation to reclassify 

 
We are administering the CELDT at your child’s school during the months of September and 

October.  If you have any questions concerning the Annual assessment, please contact the EL 

Coordinator or administrator at your school. 

 
Thank you. 

 

 
(For traditional calendar school year) 
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IRVINE UNIFIED SCHOOL DISTRICT   

LANGUAGE MINORITY PR OGRAMS  

Annual Administration of the California English Language Development Test  

 

 

 

 

July  

 

 

 

Dear Parents/Guardians: 

 

At the beginning of each school year, state and federal laws require all California school districts 

to administer a language assessment to students who have a home language other than English 

and are currently identified as English learners. The purpose of the California English Language 

Development Test, or CELDT, is to assess and monitor the development of the students’ English 

proficiency in the skill areas of Listening, Speaking, Reading, and Writing.  

 

How the results are used: 
 

The CELDT is only one measure that teachers and school administrators use to make decisions 

about the classification of English Learners. To be reclassified to Fluent English Proficient 

(FEP), students must meet the minimum requirements determined by the State of California and 

the criteria established by the district. Students who are eligible: 

1. Currently are in grades 3 – 12 

2. CELDT results indicate  

a. an Overall score of Early Advanced (4) or Advanced (5) 

b. a score of Early Advanced (4) or Advanced (5) in the four skill areas - Listening, 

Speaking, Reading, and Writing  

c. only one Intermediate (3) score in the skill areas  

3. California Standards Test (CST) results indicate a score of Proficient (4) or Advanced (5) for the 

English Language Arts portion (ELA) 

4. Teachers have evaluated student performance and concur  with the recommendation to reclassify 

5. Parents/Guardians concur with the recommendation to reclassify 

 
We are administering the CELDT at your child’s school during the month of August.  If you 

have any questions concerning the Annual assessment, please contact the EL Coordinator or 

administrator at your school. 

 
Thank you. 

 

 
(For year-round school year) 
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IRVINE UNIFIED SCHOOL DISTRICT   

LANGUAGE MINORITY PR OGRAMS  

Annual Results for the California English Language Development Test  

 

 

Dear Parents/Guardians: 

 

At the beginning of each school year, state and federal laws require all California school districts 

to administer a test to students who have a background in a language other than English and are 

currently identified as English learners. The purpose of the California English Language 

Development Test, or CELDT, is to assess students’ English proficiency in the skill areas of 

Listening, Speaking, Reading, and Writing.  Attached are your child’s results of the Annual 

CELDT administered earlier this year.   

 

How to interpret the results: 

 

The scores define five performance levels - Beginning, Early Intermediate, Intermediate, Early 

Advanced, and Advanced. The bar graphs shown on the Student Proficiency Level Report 

indicate the student’s performance in the four language skill areas of Reading, Writing, 

Listening, and Speaking.  Scores are calculated for each skill area and then combined to 

determine the Overall level of English proficiency. 

 

How the results are used: 
 

The CELDT is only one measure that teachers and school administrators use to make decisions 

about the classification of English Learners. To be reclassified to Fluent English Proficient 

(FEP), students must meet the minimum requirements determined by the State of California and 

the criteria established by the district. Students who are eligible: 

1. Currently are in grades 3 – 12 

2. CELDT results indicate  

a. an Overall score of Early Advanced (4) or Advanced (5) 

b. a score of Early Advanced (4) or Advanced (5) in the four skill areas - Listening, 

Speaking, Reading, and Writing  

c. only one Intermediate (3) score in the skill areas  

3. California Standards Test (CST) results indicate a score of Proficient (4) or Advanced (5) for the 

English Language Arts portion (ELA) 

4. Teachers have evaluated student performance and concur  with the recommendation to reclassify 

5. Parents/Guardians concur with the recommendation to reclassify 

 

If you have not received notification of reclassification, your child will continue receiving 

instruction designed to increase her or his proficiency in the English language. Reassessment of 

the child’s English proficiency will occur at the start of the next school year. 

 

If you have any questions regarding the CELDT score or your student’s program of instruction, 

please contact the EL Coordinator or administrator at your school. 

 

Thank you.         (Translations available in Farsi, Japanese, Korean, Mandarin, and Vietnamese) 
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II-EL 6 Local Education Agency Plan (LEAP) 
 

The approval of a Local Educational Agency Plan by the local school board and State 
Board of Education is a requirement for receiving federal funding subgrants for NCLB 
programs.  The LEA Plan includes specific descriptions and assurance that the district 
will take steps to ensure that certain programmatic requirements are met, including 
student academic services, needs assessments, and supplemental resources and 
support for English learners.  

 
Specific performance goals and activities for planned improvement in programs for LEP 
students and Immigrants (Title III) are outlined in the IUSD LEA Plan for July 1, 2008 – 
June 30, 2013.  Relevant pages are included as subsequent pages of this plan.  
 

II-EL 7 Site Level Single Plan for Student Achievement 
 
Categorical Programs are intended to “support the efforts of each participating school to 
improve instruction, auxiliary services, school environment, and school organization to 
meet the needs of pupils at that school.”  These efforts are therefore directed to the goal 
of improving the school’s entire curriculum and instructional program for all students and 
are articulated in The Single Plan for Student Achievement. The standards of quality 
contained in the Categorical Program Monitoring Review Criteria are the guides for the 
school and district improvement efforts in all curricular and non-curricular areas that 
include, staff development, school-wide effectiveness, and instructional practices. 
 

7.1- 7.4 SINGLE PLAN FOR STUDENT ACHIEVEMENT: 

 
State law requires that school-level plans for programs funded through the Consolidated 
Application be consolidated in a Single Plan for Student Achievement (Education Code 
Section 64001), developed by school site councils with the advice of school advisory 
committees, including the English Learner Advisory Committee (ELAC). 
 
The purpose of Single Plan for Students Achievement is to 1) raise the academic 
performance of all students, 2) connect the efforts of schools with the IUSD Continuous 
Improvement Efforts, 3) dialogue about student learning, common assessments, best 
practices at each site, and 4) identify how federal and state funds are used to raise 
student achievement in accordance with program requirements. 
 
Each school site in IUSD participates in the SPSA cycle on a yearly basis that includes, 
but is not limited to, a review of student achievement data, the development of goals 
and action plans for raising student achievement, and the development of an 
Assessment Plan that ensures planned assessments evaluate program effectiveness 
and progress toward meeting the SPSA goals. 
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Single Plan for Student Achievement 
School Improvement Process and Data Review 

 
Fall:  Data Review, Site Goals, and Assessment Plan 
 
Mini Data Review 

 Principal Data Review with Coordinators (optional – at principal’s discretion) 

 With school site staff, principals review school and student achievement data from CST 
results to check/verify trends and assumptions made from school site assessment data 

 Use new data to review/add to school site goals from previous year and modified in 
spring evaluation review 

 
Develop SPSA and Assessment Plan 

 With school site staff in a collaborative process, use data to inform the new SPSA plan 
revisions – conclusions, new/revised goals, and action plan 

 Include School Site Council and other advisory committees such as ELAC in the SPSA 
development process 

 Based on the new/revised goals, develop Assessment Plan to ensure that assessments 
are planned that will allow sites to evaluate their progress toward meeting the SPSA 
goals throughout the school year 

 
Administrative Peer Review (optional pilot program) 

 In small groups of principals and administrators, present SPSA (data review findings, 
school goals, and action plan to meet goals) to other site administrators in a Peer 
Review process 
o Each administrator will get to hear what the goals of neighboring schools are, and 

most importantly, what practices they are implementing to meet goals 
o Peer Review process consists of a short presentation (approximately 20 minutes) and 

then a question and answer session from other administrators and district staff 
 

Board Approval 

 School Board approves all site SPSAs at December Board Meeting 

 
Winter:  Implementation of SPSA Plan 
 

 Implement action plan from SPSA at each site and monitor progress 

 Use local assessments to evaluate progress in meeting goals and monitor progress – 

make adjustments to action plan as necessary 

Spring:  Data Review and Program Evaluation 
 

 Use common, grade-level assessments to evaluate progress in meeting goals (This 
becomes the major Data Review for sites after transition year.) 

 Complete SPSA Program Evaluation worksheet to evaluate action plan and progress 
toward goals 
o Evaluation should be part of collaborative effort among all staff members and site 

advisory groups such as SSC and ELAC 
o Evaluation process also identifies ways in which the SPSA goals should be modified 

or augmented for next year’s improvement efforts  
o Use Continuous Improvement Efforts to guide discussion of new goals or modification 

of existing goals 
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II-EL 8 Translation of Legally Required Notices and Documentation 
 

IUSD provides parents with information on school and parent activities in a format and, 
to the extent practicable, in a language the parents can understand. 
 

8.1 Determining Specific Translation Needs 

 
When 15 percent or more of students enrolled in a public school speak a single primary 
language other than English, as determined by language census data from the 
preceding year, all notices, reports, statements, and records sent to parents must be 
written in English and the primary language.  
 
Both federal and state law restricts the use of Title III funds for document translation; 
therefore, IUSD will use Title 1 funds for the purpose of translation parental notification. 
The online resource, CDE Clearinghouse for Multilingual Documents provides 
numerous translations of parental notification templates that can be downloaded and 
modified for local use.   
 
IUSD has traditionally employed Community Liaisons/Language Specialists for those 
cultural communities and language groups represented by a significant number of 
students.  Currently, those groups are Korean, Japanese, Farsi, Chinese, Arabic, 
Spanish, and Hindi.  The general responsibilities of the specialized staff include the 
administration of native language assessments, participation in activities that support 
the transition of language minority students into the learning environment, and the 
appropriate facilitation of home-school communication in English and the native 
language of the parents regarding student needs, program placement, and academic 
progress.   
 
As IUSD becomes increasingly diverse – culturally and linguistically, efforts continue for 
the recruitment and utilization of community resources to strengthen home-school 
communication (translation and interpretation) in regards to parent/teacher conferences, 
school based activities, expectations, and educational opportunities.   
 

II-EL 9 Inventory of Equipment and Supplemental Resources 
 
For all Title III and EIA-LEP programs, the district maintains an inventory record for 
each piece of equipment, with an acquisition cost of $500.00 or more per unit that is 
purchased with state and/or federal funds..   
 
To further the accuracy of inventory record keeping, Language Minority Programs has 
implemented the use of the web-based Follett - Destiny Asset Manager.  Equipment 
and supplemental resources are identified by, a) type, b) model, c) serial number, d) 
funding source, (e) acquisition date, (f) cost, (g) location, (h) current condition, and (i) 
transfer, replacement, or disposition of obsolete or unusable equipment. Tracking 
resources this way affords the assurance that curriculum/programs are implemented 
with fidelity and student placement is appropriate based on proficiency and student 
achievement. 
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  Funding 
 
 
 
Irvine Unified School District uses general funds for core instruction of English learners 
and EIA/LEP and Title III funds for services that supplement the core. 
 

III-EL 10 General Fund Resources 
 
Irvine Unified School District follows funding mandates as prescribed by the Education 
Code, federal and state regulations, and district policies and practices. The process for 
determining the appropriate use and allocations of funding resources is as follows: 
 

1. The IUSD Board of Education approves the district’ Local Educational Agency 
Plan (LEAP) for student achievement and its Continuous Improvement Efforts 
designed to ensure the needs of all students are being met strategically and 
effectively. 

 
2. The Superintendent’s Executive Cabinet prioritizes, according to the LEAP, 

Continuous Improvement Efforts, data collected, and student population, 
allocation of funds and resources to support program needs.  

 
3. The Language Minority Program Coordinator allocates funds based on 

Consolidated Application formulas, meets individually with schools to ensure 
compliance, and monitors expenditures throughout the year. 

 
4. The Site Principal coordinates development of the Single Site Plan for Student 

Achievement with School Site Council, prioritizes needs based on data collection, 
and convenes necessary advisory groups for review and approval. 

 
Expenditures are audited annually by Fiscal Services as well as, both internal and 
external auditors. 
 
General Fund 
 
The general fund provides for equitable base facilities, materials, and instructional 
programs for all IUSD students.  Adequate general fund resources are used to ensure 
English Learners have access to learning opportunities, the core curriculum, appropriate 
programs for English language development, and instructional support.  The Language 
Minority Programs Coordinator collaborates with district and school staff in the research 
and review of state-approved core and supplemental materials for English learners.  
Recommended new materials are piloted and evaluated prior to district adoption and 
implementation at the site level.  Training in the use of the materials is provided via site 
staff development, grade level networks, and vertical teaming. 
 
 
 

III 
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III-EL 11 Categorical Program Funds 
 
The California Department of Education administers funding for categorical programs 
through the Consolidated Application process.  These funds have clear expenditure 
rules and regulations.  IUSD disburses categorical funds - Title I, ELAP, and EIA/LEP - 
to school sites in accordance with the approved Consolidated Application. Title III funds 
are used to support the centralized programs and direct services for families of 
immigrant and English learner students. 
 

11.1 Economic Impact Aid (EIA) 

 
For programs and services funded by EIA, duties associated with the administration and 
indirect costs of the funding are centralized at the district level, ensuring that no less 
than 85 percent of the apportionments at the school sites are used for direct services to 
students. 
 
 

III-EL 12 Supplemental Resources and Services 
 
In the Irvine Unified School District, categorical funds are used to only supplement the 
core educational program and instructional support resources, but do not supplant the 
use of general fund resources in the implementation of programs and services for 
English learners.  

 
TITLE I, PART A: 
 
Title I, Part A provides supplemental funds for instructional and intervention 
programs that provide fair, equal, and significant educational opportunities for 
disadvantaged children and/or children at risk. The intent is to narrow the 
achievement gap in those schools where there is a higher concentration of 
children from low-income families.  IUSD has fifteen identified Title 1 schools, 
thirteen elementary and two middle schools as of the revision of this plan.   

 
All of IUSD Title I Schools are of the “Targeted” Instruction type, which means 
Title I funds may only be used to serve identified Title I students.  English 
Learners can be identified as Title I “at-risk” learners on the same basis as their 
English-only peers.  Therefore, in a school which has a program of supplemental 
services funded by Title I, eligible English learners, identified as “at-risk” based 
on assessment criteria, can receive services designed to help them meet grade 
level standards in English reading and mathematics.  English Learners qualify or 
do not qualify based on the established criteria for “at-risk” status in either 
English reading or mathematics specifically and cannot be eliminated from 
consideration for Title I services due to their English Learner status.   
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EIA/SCE: 
 

Recognizing that a wide variety of factors such as low family income, transiency, 
and a primary language other than English spoken in the home, has a direct 
impact on a child’s personal development and academic success, EIA/SCE 
provides the different levels of financial assistance required to assure quality 
educational opportunities for all students in the public schools. 
 
EIA/LEP: 
 
EIA/LEP funds supplement the district’s base/core program.  Services to English 
Learners (EL) are designed to ensure that these students develop full proficiency 
in English as rapidly and effectively as possible as well as, recoup any academic 
deficits that may have been incurred in other areas of the core curriculum as a 
result of language barriers. 
 
TITLE III: 
 
Title III authorizes funding for supplementary programs and services for English 
Learners and Immigrant students.  Required activities include the provision of 
instruction and instructional support services related to English language 
development and academic progress in the core curriculum in a manner that 
allows Limited English Proficient (LEP) students to meet grade level standards 
and graduation requirements.  Programs also must provide staff development 
opportunities to school staff assigned to EL and immigrant student populations.  
Title III funds are also used for a variety of instructional support, curriculum 
development, parent/guardian involvement, and related EL student program 
activities. 

 
 

III-EL 13 Administrative and Indirect Costs 
 

IUSD properly assesses administrative charges for direct or indirect costs of federal 
funds for salaries and wages in proportion to an allowable quantity and duties of the 

employee.  13.1 Personal Activity Reports and/or Function Logs are completed by 

employees whose positions are multi-funded at a minimum of three times a year. Fiscal 
services within IUSD monitor the completion, verification, and submittal of the required 
time accounting information. 
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 Standards, Assessment, and Accountability 

    
 
 
 
Categorical programs implemented in Irvine Unified School District meet state 
standards, are based on the assessed needs of program participants, and achieve the 
intended outcomes of the categorical program.   
 

IV-EL14 Evaluation of Instructional Programs for English Learners 
 

Working in concert with administrators, teachers, support staff, district staff, community 
members, parents/guardians, and students, the Irvine Unified School District is 
committed to developing effective instructional programs for English Learners, which 
are evaluated regularly.   
 
Given appropriate evaluation processes, 1) individual student programs can be 
monitored, modified, and any deficits incurred by students in their learning will be 
remedied, 2) programs for EL students and instruction can be improved, and 3) the 
district can comply with state and federal reporting requirements.  
 
The Irvine Unified School District is committed to closing any achievement gap for all 
students, including English Learners.  Our English Learners receive ongoing support 
through a cycle of instruction, assessment, monitoring, and evaluation.  We have 
instituted procedures and mechanisms for recording EL achievement to assist in 
identifying academic deficits before they become irreparable and to provide monitoring 
for the effectiveness of interventions. 
 
Our district will conduct an annual evaluation of programs and services for English 
Learners.  This evaluation plan provides a framework for program evaluation activities 
and describes a process for ensuring that evaluation data will be used for purposes of 
planning and program improvement.  Although ongoing renewal and improvement are 
goals throughout the school year, the most focused data analysis will ensue from 
March-September yearly.  During this time, administrators develop and submit goals 
that are tied to our district’s Continuous Improvement Efforts.  In addition, administrators 
analyze data in order to develop appropriate instructional goals for the upcoming school 
year, matching student needs with resource allocation, staff training responses, as well 
as program improvement and alignment. 
 
The purposes of evaluation will be: 
 

1. To determine to what extent ELs are learning English and achieving in the 
district’s core academic curriculum; 

 
2. To determine the effectiveness of programs and services for English Learners; 

 

IV 
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3. To determine the extent to which language-minority students are ensured 
equitable access to district programs and services, including pathways to higher 
education; 

 
4. To provide the rationale for activities to strengthening program implementation, 

modifying program practices, and sustaining ongoing school improvement for all 
students, including English Learners; 

 
5. To inform instruction and shape classroom practice. 

 
Administrators, teachers and support staff will generate evaluation reports and analyses 
after gaining input via ELACs, DELAC and student comments.  Yearly, the outcomes 
will be shared with administrators, teaching and support staff, the Board of Education, 
extended community, students, parent/guardians, and upon request, the California 
Department of Education.  The Evaluation Plan will be reviewed annually and revised as 
needed. 
 
In order to properly evaluate our programs for English Learners, we identified the 
following goals: 
 

1. Develop and implement effective programs for English Learners; 
 
2. Ensure that all English Learners, within a reasonable time, develop English 

language proficiency comparable to that of their age-appropriate peers who are 
native speakers of English;   

 
3. Ensure that all English Learners access and sustain academic achievement in 

the core curriculum; 
 

4. Decrease the number of drop-outs, suspensions and disciplinary referrals for 
English Learners; 

 
5. Increase and optimize GATE and Advanced Placement enrollment for English 

Learners, college entrance exam success, and university enrollment. 
 
The specific design elements of the Evaluation Plan include: 
 

1. The extension and reinforcement of our district’s Strategic Plan; 
 

2. A complete and integrated picture of student learning, describing the 
development of proficiency in English and academic achievement within the core 
curriculum; 

 
3. Evaluation Questions identified by local stake holders and aligned with state 

requirements and guidelines, 
 
4. The use of multiple and appropriate measures to assess student language 

development and academic achievement goals and benchmarks;  
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5. Data collection and analysis procedures to inform instructional design and the 
implementation of interventions as needed; 

 
6. Shared responsibility for the implementation of the plan by District and site staff. 

 
Monitoring Implementation and Effectiveness of Programs for English Learners 
 
The Language Minority Programs staff will convene four times per year with Site EL 
Coordinators to monitor the effectiveness of IUSD programs for English Learners and 
the impact on student learning.  DELAC and site ELAC groups will engage in similar 
analysis of student achievement and provide feedback for continuous improvement 
efforts. 
 
Areas of inquiry include student demographics, instructional services and staffing, 
student outcomes for English Language Development, student outcomes for academic 
achievement; indicators of equitable access, and overall success in school.  Specific 
evaluation questions include, but not limited to: 
 
Goal 1:  Implement our Programs for English Learners 

a. Who are our language minority students? 
b. To what extent do English Learners engage in programs identified in the 

Master Plan? 
c. To what extent are programs consistent with the students’ identified needs as 

well as, best practice? 
d. To what extent are our English Learners engaged in instruction provided by 

well-trained and qualified staff? 
e. To what extent are the district’s EL programs implemented according to their 

design?  (Monitoring of actual practice.) 
 
Goal 2:  Ensure English Learners develop English language proficiency 

a. To what extent are the ELD standards implemented? 
b. To what extent are English Learners achieving the ELD standards? 
c. To what extent are English Learners making expected progress through ELD 

curriculum? 
 
Goal 3:  Ensure English Learners access and sustain academic achievement 

a. To what extent are English Learners developing academic language and 
literacy skills in English? 

b. To what extent are English Learners demonstrating expected progress in 
achieving content standards in academic areas? 

c. To what extent are English Learners achieving academic success? 
 

Goal 4:  Decrease Areas of Concern 
a. To what extent are English Learners being retained? 
b. To what extent are English Learners dropping out of high school? 
c. To what extent is the rate of suspension for English Learners decreasing? 
d. To what extent is the rate of disciplinary referrals for English Learners 

declining? 
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Goal 5:  Increase and Optimize Success 
a. To what extent are English Learners making expected progress toward 

reclassification? 
b. To what extent are English Learners maintaining annual yearly progress? 
c. To what extent are English Learners enrolled in accelerated academic 

programs? 
d. To what extent are English Learners making progress toward high school 

graduation? 
e. To what extent are English Learners achieving academic mastery when 

compared to their native English speaking peers? 
f. To what extent are English Learners following pathways to colleges and 

universities? 
g. To what extent are English Learners enrolled in a-g requirements for the 

University of California? 
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IV-EL15 Reclassification from EL to Fluent English Proficient  
 
Irvine Unified School District reclassifies English learners from Limited English Proficient 
(LEP) to Fluent English Proficient (FEP) by following policies and procedures that are 
consistent with current legal requirements. 
 
District and school personnel follow these specific steps to ensure that objective data 
about language proficiency and academic performance are considered in making 
reclassification decisions for all English Learners: 
 

1. A classroom teacher, parent/guardian, the Site EL Coordinator, and/or 
administrator can initiate the process of recommending students for 
reclassification.  The process for determining eligibility can include, but is not 
limited to, a) re-assessment of student English language fluency and proficiency, 
b) analysis of student achievement on local level and state standardized 
assessments, and c) evaluation of academic performance in the classroom. 

 
2. The reclassification recommendation process can be initiated at any point during 

an academic year; however, normal procedure is to initiate the process a) at the 
beginning of an academic year and upon receipt of results from the previous 
spring administration of the California Standards Test (CST) and b) upon receipt 
of results from the fall administration of the CELDT and prior to March 1st.  
 

3. To be considered a candidate for reclassification to Fluent English Proficient (R-
FEP), students must meet the minimum requirements identified by the State of 
California and the criteria established by the district. Criteria include, but are not 
limited to: 
 

a. Currently in grades 3 – 12 
 

b. CELDT results indicate: 
i. Overall level of Early Advanced (4) or Advanced (5) 
ii. Performance level of Early Advanced (4) or Advanced (5) in the 

four subtest for skill areas of listening, speaking, reading, and 
writing 

iii. Only one Intermediate (3) performance level in the skill areas 
 

c. California Standards Test (CST) results indicate a score of Proficient (4) or 
Advanced (5) for the English Language Arts portion (ELA) 
 

d. Teachers/administrators have evaluated student academic performance 
and concur with the recommendation to reclassify 

 
e. Parents/guardians concur with the recommendation to reclassify 

 
4. Language Minority Programs staff in collaboration with Site EL Coordinator 

determine student eligibility for reclassification and complete the required forms, 
English Learner Reclassification to Proficient Status.  
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5. All responsible parties review the reclassification recommendation and provide a 

signature indicating concurrence with and approval of the recommendation. 
 

6. Parent/guardian consultation is essential when students are being considered for 
reclassification.   
 

a. School site personnel (e.g. teacher, Site EL Coordinator) inform 
parents/guardians of their child’s eligibility for reclassification and arrange 
an opportunity to consult with the parents/guardians to review the 
student’s progress and the reclassification criteria.   
 

b. Parents/guardians are invited to provide input in regards to the 
reclassification recommendation as well as additional information that 
might influence the decision making process.  

 
c. Interpretation services are available, upon request.   

 
d. If the parent/guardian is unable to come to the school, a person speaking 

the parent/guardian’s primary language can consult with the 
parent/guardian on the telephone and document the conversation on the 
reclassification form. 

 
7. While changes in placement from an EL instructional setting to a sheltered or 

mainstream classroom may occur at any time, the normal procedure is to make 
changes in placement at a natural instructional break, usually the beginning of a 
semester or a trimester. 
 

8. Students who are reclassified to Fluent English Proficient are monitored for a 
minimum of 24 months after reclassification for academic progress and retention 
of language proficiency.  Students are provided instructional support and 
interventions when needed. 
 

 
Alternative Reclassification for Identified Special Education Students 
 
To ensure equal access for all students to IUSD programs and services, site/district 
staff carefully consider reclassification eligibility for English learners who are receiving 
special education services.  It is the goal of IUSD to provide opportunities for these 
dually identified students to progress toward reclassification through the standard 
process when they are ready.  Multiple criteria and measures are used to determine 
eligibility based on reasonable fluency and basic skill performance comparable to age-
appropriate peers.  Eligibility considerations include, but are not limited to: 
 

1. Students able to participate in one or more portions of the CELDT with/without 
accommodations/modifications and have minimum overall oral language fluency 
level of Early Advanced [4]. 
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2. Students with IEPs that indicate limited disabilities needing accommodations, but 

are linguistically and academically proficient as demonstrated by results on state 
standardized assessments: 

a. Mid “basic” performance level [3] or higher on the California Standards 
Test – English Language Arts (CST-ELA) and/or  

b. Mid “basic” [3] or higher on California Modified Assessment (CMA – ELA)2 
and/or 

c. Mid “ basic” [3] or higher on CAPA – ELA 
 

3. Students with IEPs that indicate limited disabilities not needing accommodations, 
but are linguistically and academically proficient as demonstrated by results on 
state standardized assessments: 

a. Mid “basic” performance level [3] or higher on the California Standards 
Test – English Language Arts (CST-ELA) and/or  

b. Mid “basic” [3] or higher on California Modified Assessment (CMA – ELA) 
and/or 

c. Mid “ basic” [3] or higher on CAPA – ELA 
 
Like the CST, each student who takes the CMA and/or CAPA is placed into one of five 
performance levels – Far Below Basic, Below Basic, Basic, Proficient, or Advanced. 
 
Upon occasion, a dually identified student may have been in a district specialized 
language assistance program consecutively for five or more years but remains unable 
to meet the reclassification criteria in one or more areas.  After implementing multiple 
interventions and using multiple measures for language fluency and/or proficiency, it is 
acceptable for the student’s Individual Education Plan (IEP) Team to meet and discuss 
the student’s unique learning needs and EL classification status. 
 
If the IEP team, after careful consideration, determines that factors other than language 
are intruding on the student’s ability to reach standard reclassification criteria, the IEP 
Team may complete the Alternative Reclassification to R-FEP Profile (Grades 4-12) and 
proceed with the reclassification process described above.  
 

15.1 Record Keeping 

 
IUSD maintains in the pupil’s permanent record documentation of language and 
academic performance assessments, participants in the reclassification process, and 
the decision regarding reclassification. 
 
After the reclassification process is complete, the site EL Coordinator provides the 
parents/guardians with a copy of the completed form English Learner Reclassification to 
Proficient Status, forwards a copy to the Language Minority Programs, and retains a 
copy in the student’s cumulative record. 
 
Immediately after a student is reclassified, the Language Minority Programs staff 
changes the student’s designation to R-FEP, enters the date of reclassification, and 
adjusts the program placement information in the AERIES system. 

                                                 
2 CA Education Code (EC) Section 313(d) 
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The EL Coordinator places all support paperwork in the student’s EL orange folder 
inside the student’s cum folder, and the change of language status and the 
reclassification date are recorded on the front cover.  
 

15.2 Progress Monitoring for Students Reclassified to Proficient (R-FEP) 

 
Students who have been reclassified as R-FEP receive progress monitoring for a 
minimum of twenty-four months after reclassification.  Language Minority Programs staff 
provide school site EL Coordinators with rosters of reclassified students that include the 
reclassification date and the review cycle (12 mo/24 mo/36mo).  Language Minority 
Programs staff also provides the monitoring forms (Monitoring Student Progress; 
Annual Review for R-FEP Students) complete with current academic achievement and 
assessment results for each R-FEP student requiring a progress review.  
 
Site EL Coordinators coordinate the review process at their respective sites.  The 
process usually occurs in October, March or June, around the anniversary date of the 
reclassification.  The Coordinators, teachers, and administrators closely examine 
student academic achievement and assessment data to ensure R-FEP students 
continue to be successful.  Reclassified students having difficulty in the core curriculum 
have access to the support services outlined in the Single Site Plan for Student 
Achievement.  If a student’s grades fall below a “C” average and/or assessment results 
indicate a sharp decline in content knowledge and skills development, the site Success 
Study Team is convened with the parents/guardians to evaluate the student’s progress 
and to determine if intervention measures are needed. 
 
Recommended appropriate intervention measures may include, but are not limited to, 
any of the following: 
 

 Student/teacher/parent/guardian conference 

 Tutoring 

 Specialized academic assessment 

 Specialized reading, writing or math support class 

 After school academic support programs  

 Summer School 
 
The progress of individual English Learners and Reclassified students are examined 
annually along with data on the progress of all students.  A process for evaluating the 
effectiveness of program elements is used to examine the impact of programs on 
student learning. 
 
 
 
 
 
 
 
 
Unified School District 
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Monitoring Student Progress 
Time Line for Reclassification, Review, and Referral 

 
Fall:  Review…….Reclassification or Referral 
 

1. Site administrators and EL Coordinators review language census data (Form R-
30) collected and reported the previous March.  Information regarding number of 
EL students and R-FEP students is shared with site staff and used to determine 
program and instructional needs. 
 

2. Language Minority Programs staff provides each EL Coordinator rosters of 
identified English learners currently enrolled at their respective sites. Information 
includes district entry date and most recent assessment results from CELDT and 
CST.  Notations are made to identify those students who have met the required 
achievement criteria for reclassification. Site EL Coordinators use the information 
to initiate the reclassification process. 
 

3. Site EL Coordinators also use the information to identify those dually identified 
EL students who have been in a district specialized language program for five or 
more years but have been unsuccessful in meeting all the reclassification criteria.  
In many cases, English learners have reached English proficiency status on the 
CELDT, but their academic skills as measured by the CST are far below the 
criteria needed for reclassification. 
 

4. Teachers and the Success Study Team at the site also review EL student 
achievement data and academic progress to identify and recommend the 
appropriate instruction, support, and interventions required to help students 
advance toward reclassification. Data used includes, but is not limited to: 

a. Grades/report card in all subjects 
b. Current standardized, norm-referenced testing data 
c. Standards-based assessments – Site level and district-wide benchmarks 
d. Student work samples  
e. Teacher observation and evaluation 
f. Parent/guardian input 
g. Student attitude and external factors/influences 

 
5. A conference is scheduled between the teacher, support team, and Site EL 

Coordinator to discuss recommendations for and decisions of student 
participation in specialized instructional programs and/or interventions.  

 
Fall:  Annual Review for R-FEP Students and Referral 

 
1. Language Minority Programs staff provides Site EL Coordinators with rosters of 

reclassified students (R-FEP) that include reclassification date and review cycle 
(12mo/24mo/36mo). 
 

2. Language Minority Programs staff generates the review forms (Monitoring 
Student Progress; Annual Review for R-FEP Students) complete with current 
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academic achievement and assessment results for each R-FEP student requiring 
a progress review.  
 

3. Site EL Coordinators facilitate the review process at their respective sites.  They 
give the review forms to the classroom teacher (3-6) or the English teacher (7-
12) to complete with an evaluation of student academic performance. 
 

4. Teachers return all forms to the Site EL Coordinators for final review. 
 

5. If the reclassified student is progressing satisfactorily, the Site EL Coordinator 
files the R-FEP annual review form in the student’s orange folder and provides a 
copy to the teacher. 
 

6. If the reclassified student is not progressing satisfactorily, the Site EL Coordinator 
submits the R-FEP annual review form along with other achievement and 
assessment data to the student Academic Support Team for appropriate follow-
up. 
 

7. Teachers and the Success Study Team at the site also review EL student 
achievement data and academic progress to identify and recommend the 
appropriate instruction, support, and/or interventions required to help students 
continue their academic progress. Data used includes, but is not limited to: 

a. Grades/report card in all subjects 
b. Current standardized, norm-referenced testing data 
c. Standards-based assessments – Site level and district-wide benchmarks 
d. Student work samples  
e. Teacher observation and evaluation 
f. Parent/guardian input 
g. Student attitude and external factors/influences 

 
8. A conference is scheduled between the teacher, support team, and Site EL 

Coordinator to discuss recommendations for and decisions of student 
participation in specialized instructional programs and/or interventions. 
Recommended appropriate intervention measures may include, but are not 
limited to, any of the following: 

a. Student/teacher/parent/guardian conference 
b. Tutoring 
c. Specialized academic assessment 
d. Specialized reading, writing or math support class 
e. After school academic support programs  
f. Summer School 

 
 
Spring:  Review…….Reclassification or Referral 
 

1. Language Minority Programs staff provides each EL Coordinator with list of 
current English Learners at their respective sites and the students’ results from 
the Annual Administration of the CELDT in the fall. Notations are made to identify 
those students who have met the required assessment criteria for 
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reclassification. Site EL Coordinators use the information to initiate the 
reclassification process. 
 

2. Site EL Coordinators also use the information to continue monitoring the 
progress of those EL students who have been in an EL program for five or more 
years but have been unsuccessful in meeting all the reclassification criteria. 
 

3. Teachers and the Success Study Team at the site again review EL student 
achievement data and academic progress to identify and recommend the 
appropriate instruction, support, and interventions required to help students 
advance toward reclassification. Data used includes, but is not limited to: 

a. Grades/report card in all subjects 
b. Current standardized, norm-referenced testing data 
c. Standards-based assessments – Site level and district-wide benchmarks 
d. Student work samples  
e. Teacher observation and evaluation 
f. Parent/guardian input 
g. Student attitude and external factors/influences 

 
4. A conference is scheduled between the teacher, support team, and Site EL 

Coordinator to discuss recommendations for and decisions of student 
participation in specialized instructional programs and/or interventions. 
Recommended appropriate intervention measures may include, but are not 
limited to, any of the following: 

a. Student/teacher/parent/guardian conference 
b. Tutoring 
c. Specialized academic assessment 
d. Specialized reading, writing or math support class 
e. After school academic support programs  
f. Summer School 

 
 
Spring:  Annual Review for R-FEP Students and Referral 
 

1. Using the information provided in the fall by the Language Minority Programs, 
Site EL Coordinators continue the review process, as outlined above, at their 
respective sites.   
 

2. After careful review of the completed Annual Reviews for R-FEP Students, Site 
EL Coordinators make their referrals to the Academic Support Teams at their 
respective sites. 
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Irvine Unified School District 

Flow Chart – Reclassification  

Grades 3 – 12 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

OBJECTIVE DATA ON ACADEMIC 

PERFORMANCE IN ENGLISH 

CRITERIA 

Review current CST data 

Teacher evaluation of student’s 

curriculum mastery (reading, 

language arts, math) 

Most recent Report Card or 

Grades/Progress Reports 

Assessment of English language 

proficiency 

 

CELDT data:  writing 

EL Site Representative examines  

CELDT data:  reading 

 

CELDT data:  listening 

 

CELDT data:  speaking 

Student is reclassified as R-FEP 

*Students may be reclassified 

with an Intermediate score in 

one subtest only 

ELA Performance level 

score of 4 or better 

Trigger  

Reclassification  

Process 

Grades 3 – 6:   
Student is meeting grade level 

standards at “Satisfactory” level in 

reading, language arts, and 

mathematics 

Grades 7-12: 
Student is earning a grade of 

“C” or better in reading, 

language arts, and mathematics 

Parental notification/consultation 

concerning reclassification 

Score of Early 

Advanced or 

Advanced* 

Score of Early 

Advanced or 

Advanced* 

Score of Early 

Advanced or 

Advanced* 

Score of Early 

Advanced or 

Advanced* 
Parent reviews 

reclassification information 

and signs the 

Reclassification Form 

Site EL Coordinator & Site 

Student Team Support Team 

monitors student progress for 

24 months 

Language Minority Staff  

changes AERIES designations to    

R-FEP and enters dates. 

Site EL Coordinator places all 

support paperwork in EL orange 

folder and marks outside of CUM 

R-FEP with date. 

 

Overall Proficiency 

levels must be Early 

Advanced or Advanced 

to continue the process 
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ENGLISH LEARNER RECLASSIFICATION TO PROFICIENT STATUS 
 
Student Name:                     Student Perm. ID#:    

Last,                               First        (Other) 
 

Birth Date:       Current Grade Level:         School:           
   

A.)  ASSESSMENT OF ENGLISH LANGUAGE PROFICIENCY USING CELDT (California English Language Development Test) 

Date of Test:                                     

 

CELDT 

RESULTS 

Performance level 

Overall 

Proficiency 

Listening Speaking Reading Writing 

     

 

B.) COMPARISON OF PERFORMANCE IN BASIC SKILLS 

The IUSD range of rankings on the English Language Arts component of the California Standards Test (CST) is from 1 to 5. The mean Score is 
3.888 and the mode is 4. We have determined that an EL student with a score of 4 or 5 can participate effectively in a curriculum designed 
for pupils of his/her same age whose native language is English. 

The following indicates the student’s achievement results on the English Language Arts component of the CST.  

Date of Test:                                     

CST – ELA Performance level  

 
 
C.) TEACHER EVALUATION 
 

According to this student’s overall academic performance as observed, measured, and recorded in my classroom, 
 

  I concur that this student is eligible for reclassification to Fluent English Proficient.  I verify that any incurred deficits in 
 motivation and academic success are unrelated to English language proficiency and do not preclude this student from 
 reclassification. 
 
 I do not concur that this student is eligible for reclassification to Fluent English Proficient at this time. 

 
         ___________________________________________  ____________________________________ 

 Signature of Classroom Teacher    Printed Name of Classroom Teacher 
 
 
D.) RECLASSIFICATION DECISION 
 

It is the decision of the staff: 
 

 To reclassify this student to Fluent English Proficient based upon this data. 
 
 Not to reclassify this student to Fluent English Proficient, but to continue participation in a program for students to develop 
 English language proficiency and to receive assistance to meet grade level standards in subject areas such as math, 
 social science, science, etc. 

 
       __________________________________________________  _____________________________________ 
       Administrator (or credentialed designee)     Date 
 
E.) PARENT CONSULTATION – Please read this form, respond with your opinion, and return the signed form to the school staff. 
 

We encourage parents or guardians to participate in the process of reclassification of their student from English Learner status to Fluent 
English Proficient.  The information recorded on this form was used to establish the student’s eligibility to be reclassified from English Learner 
to Fluent English Proficient.  If you wish to provide additional information to assist in the decision making process, please contact the school’s 
representative, _____________________________________ at (949) 936 - _____________. 
 
Please choose one response:       Date: __________________ 
 

 I AGREE with the decision of the school staff. 

  I DO NOT AGREE with the decision of the staff.  Please contact me at __________________ so that I can meet with the 
 school staff regarding this issue. 

 
        ______________________________________________   _______ ______________________________          
        Signature of Parent/Guardian      Printed Name of Parent/Guardian 
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  Staffing and Professional Growth 
   

   
 
Irvine Unified School District recruits, trains, assigns, and assists staff members to 
ensure the effectiveness of its instructional programs. 
 

V-EL16 Certificated Teachers of English Learners  
 
The Irvine Unified School District ensures that all teaching personnel whose assignment 
includes English Learner students shall hold appropriate certification to provide 
necessary instructional services to English Learner.   
 

16.1 Remedy for Shortage of Teachers Serving English Learners 

 
In an effort to remedy the shortage of teachers serving English Learners and to comply 
with requirements, a concerted recruitment and staffing effort takes place in the district. 
 

1. In the spring of each school year, following the Annual R-30 Language Census 
Report, each school is informed regarding the need for adequate numbers of 
qualified teachers to fully implement all elements of the English Learner 
Programs at the school:  English Language Development, Content Instruction 
with Sheltered English, SDAIE strategies, and/or primary language support. 

 
2. A proposed staffing plan for each school is reviewed by District personnel each 

spring, and vacancies are posted, as necessary, listing required Commission on 
Teacher Credentialing (CTC) authorizations to implement instruction for English 
Learners.  Working together, district Human Resources staff and site 
administrators assign properly credentialed teachers to specific programs 
requiring their specialized expertise. 

 
3. Information regarding employment opportunities is available through: 

 Posted IUSD Employment Opportunities on-line 

 EDJOIN.org 

 Educational placement centers with teacher training programs at private, 
UC, and CSU campuses 

 Major educational organizations including those associated with language 
minority students (Directory from California Department of Education) 

 County Offices of Education 

 Local school sites and the Irvine Unified School District Assessment 
Center 

 
 
 
 

V 
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Primary Language Support 
 
In response to district needs for ELD and primary language support, the district will 
provide information about employment opportunities for bilingual teachers and 
paraprofessionals who are proficient in those critical languages spoken by significant 
groups of language minority students, languages such as Chinese, Korean, Japanese, 
Farsi, Arabic, and Hindi. 
 
Bilingual paraprofessionals contribute specialized skills in an English Learner program 
and work closely with the full instructional team.  Paraprofessionals also assist with the 
full spectrum of needs outside the classroom, including but not limited to: 

 Parent/guardian-Teacher Conferences and Notifications 

 ELAC and DELAC 

 CELDT Testing 

 Oral and Written Translations 
 
Priority for Hiring and Staff Configuration 
 
In accordance with the IUSD Annual Report on the Plan to Remedy the Shortage of 
Qualified Teachers to Provide Instruction to English Learners, highest priority is placed 
on the hiring of California Commission on Teacher Credentialing (CCTC) certified 
teachers with EL authorization.  Content area credentials and certification are reviewed 
in order to determine appropriate assignments in either 1) Structured English Immersion 
(SEI) classrooms for Beginner English learners or 2) English Language Mainstream 
(ELM) classrooms for Intermediate English learners and above. 
In instructional settings that include English learners, teachers with the proper EL 
authorization provide ELD and sheltered, specialized instruction using SDAIE 
strategies. Teachers and students receive support from bilingual paraprofessionals 
during those parts of the instructional day when primary language, if available, can be 
used to clarify, explain, motivate and direct. 
 
Irvine Unified School District actively recruits and hires teachers who are fully certified to 
fill such positions and to meet English Learner needs at the school site.  If fully 
credentialed candidates holding EL authorization are not available, teachers in training 
for same can fill the positions as long as they complete all requirements stipulated by 
emergency credentials. Job applications, eligibility interviews, and processing 
procedures are handled at the district office.  Interviews for teachers are held at the 
local school site. 
 
 
 
 
 
 
 
 



IUSD Master Plan for English Learners   Rev. 2010-2011 

- 53 - 

Remedy for Misassignments 
 
Based on assignments with English Learners, teachers are expected to have the proper 
EL Authorization or show enrollment in coursework leading to proper certification 
concurrent with the assignment. Principals receive a list of certificated teachers and 
their particular certification to serve English Learners from the Human Resources Office. 
Those teachers who are in areas requiring EL authorizations and are not pursuing 
certification are notified that if certification is not pursued, they will be reassigned or 
displaced if properly credentialed teachers are found.  Based on assignments with 
English Learners, teachers are expected to have the proper EL Authorization or show 
enrollment in coursework leading to proper certification concurrent with the assignment. 
 
The English Learner Staffing Plan Annual Report is completed in April by the district and 
kept on file.  The report monitors district progress toward full certification of all teachers 
working with English Learners until all shortages of qualified teachers are remedied.  
The Annual Report will document numbers of teachers who are fully certified and 
numbers in training, as well as results of hiring and staff training efforts each year. 
 
Irvine Unified School District provides opportunities for all teachers to obtain the proper 
EL Authorization as authorized by CTC, through university classes, exam, or courses 
offered in collaboration with Orange County Department of Education. 
 
 

V-EL 17 Professional Development  
 
Irvine Unified School District is committed to providing professional development for all 
teachers and staff (including special education staff) that empowers them with the skills 
and attitudes needed to work effectively with the cultural, linguistic and diverse needs of 
our English Learners.   
 
Every year, an extensive program of workshops and in-services is available for 
administrators, teachers and paraprofessionals as well as community members and 
parent/guardians.  Our district offers, supports, sponsors, and/or publicizes a variety of 
professional development opportunities for teachers, staff, paraprofessionals, and/or 
administrators. Topics and focus include, but are not limited to: 

 Opportunities to obtain proper EL authorization through university classes, OCDE 
courses with district trainers, test preparation, and language institutes 

 Coaching and mentoring support for instructional design and best practices from 
Language Minority Programs Teacher-on-Special-Assignment 

 Specialized training on the California State Standards and the California English 
Language Development Standards 

 Grade-level networks with suggested strategies for teaching English Learners 

 Structured English Immersion (SEI)  

 Content-based English Language Development (ELD) 

 Specially Designed Academic Instruction in English (SDAIE) 
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 BTSA Program – formal and informal in-service programs structured to develop 
best practices and integrate instructional methodologies in K-12 classrooms 

 Literacy Emphasis – workshops for K-12 teachers and administrators in a variety 
of venues focusing on academic language and literacy development. 

 Use of multiple measures and differentiated assessments for monitoring student 
language development and academic achievement 

 Teachers informal mentoring and classroom demonstrations at each school site 

 School site training with ELAC members 

 Classroom planning for differentiation of instruction 

 Culturally Responsive Teaching 

 Classroom management strategies  

 Character development 

 Primary language instruction/support 

 Study Skills 
 
Further, we provide staff development to ensure understanding of all elements of the 
district’s Master Plan for English Learners program: 
 

 Training sessions for Bilingual Instructional Assistants are designed organized 
and delivered by district staff and/or trainers from the Orange County Department 
of Education. 

 

 CELDT training for test administrators and teachers 
 

 Data input for our AERIES system for office personnel 
 

 R-30 and Reclassification trainings for Site EL Coordinators and support staff 
 

 ELAC and DELAC trainings via Principals’ meetings 
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OPPORTUNITY AND EQUAL EDUCATIONAL ACCESS 

   
 
 All students in Irvine Unified School District have equitable access to all programs. 
 

VI -EL 18 English Language Classrooms  
 

18.1 Instructional Setting in the IUSD for English Learners  
 

1. Structured English Immersion (SEI) – Newcomers Program  
a. Recommended placement for English Learners with limited or no fluency 

in English; 
b. Provides students at the Beginning and Early Intermediate levels of 

English proficiency with specialized English Language Development (ELD) 
instruction and access to core curriculum using methodologies such as 
specially designed academic instruction in English (SDAIE); 

c. Primary language support may be available in this setting. 
 

2. English Language Mainstream with Appropriate Support 
a. Recommended placement for English learners with reasonable fluency 
b. Provides students at the Intermediate, Early Advance, and Advance levels 

of English proficiency with specialized English Language Development 
(ELD) instruction and access to core curriculum using methodologies such 
as specially designed academic instruction in English (SDAIE); 

 

3. An alternative program of Dual Language Instruction – Parent Request 
 
 

18.2 Structured English Immersion and Language Acquisition 
 

The Structured English Immersion program in IUSD can be defined as a full inclusive 
instructional setting that is designed to facilitate the English language acquisition 
process for students who are learning the language. All classroom instruction is 
provided in English, with intentional opportunities for students to practice and apply the 
new language in a variety of contexts. All content area subjects are taught 
overwhelmingly in English with strategic scaffolding and differentiation. IUSD student 
population represents over 70 different native languages districtwide, with single 
classrooms having several native language represented. Primary language support is 
available in some classrooms and is used in content instruction to support learning.  
 
Currently, the districtwide Newcomers Program is hosted at centrally located sites for 
the elementary and secondary levels.  As enrollment trends have revealed, most 
schools in IUSD receive a small and scattered population of Beginner and Early 
Intermediate Students throughout a given school year, making it impossible to create 
traditional Structured English Immersion (Newcomer) classrooms at each campus. As a 
result, schools sites create SEI clusters, when possible, to accommodate the 
instructional needs of their Beginning and Early Intermediate English learners. 

VI 
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. 

Irvine Unified School District 
English Learner K-6 Program Descriptions 

 
 

Setting Eligible Students K-6 CURRICULUM DESCRIPTION 

Structured 
English 
Immersion 
(Newcomer) 
Classroom 
Setting  

English Learners 
 CELDT Level 1 

(Beginning) 
 CELDT Level 2 

(Early 
Intermediate) 

Explicit ELD: Daily for 60 minutes, IDEA and supplementary 
materials. 
Access to Core: Greatly differentiated instruction in ELA, math, 
social science and science delivered with highly SDAIE strategies 
and supplemental materials. 
Art, Music, P.E.: Mixed groups of EL, FEP, and E/O students 
Primary Language Support: Used only to motivate, clarify, direct, 
support, or explain. 
Exit Criteria: An English Learner will exit the Newcomer Program 
once he/she demonstrates a reasonable fluency in English. 
(Education Code 305; 5CCR 11301)  

English 
Language 
Mainstream 
Classroom 
Setting 

English Learners 
 CELDT Level 3 

(Intermediate) 
 CELDT Level 4 

(Early Advanced) 
 CELDT Level 5 

(Advanced) 

Explicit ELD: Daily for 30 minutes, IDEA, and supplementary 
materials. 
Access to Core: Based on GLS, differentiated instruction in ELA, 
math, social science, and science delivered with SDAIE strategies 
and materials. 
Art, Music, and P.E.: Mixed groups of EL, FEP, and E/O students. 
Primary Language Support: Minimal, only as needed. 
Parent Request: A student shall be placed in a Mainstream 
English Language program upon parent/guardian request (5CCR 
11032). 

Alternative 
Program Dual 
Language 
Immersion 

English Learners 
All CELDT Levels 

Explicit ELD: Daily for 30 minutes, IDEA, and supplementary 
materials.   
First Language Literacy: Daily instruction using published 
materials as available and teacher-made supplemental materials. 
Access to Core: Primary Language instruction in math, social 
science, science, fine arts, and P.E. delivered in first language. 
Over time, as students gain English proficiency, instruction 
provided in English will be systematically increased until parity is 
reached and the EL student is reclassified to Fluent English 
Proficient (FEP). 
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Irvine Unified School District 
English Learner 7-12 Program Descriptions 

 
 

Setting Eligible Students 7-12 CURRICULUM DESCRIPTION 

Structured 
English 
Immersion 
(Newcomer) 
Classroom 
Setting 

English Learners 
 CELDT Level 1 

(Beginning) 
 CELDT Level 2 

(Early 
Intermediate) 

Explicit ELD: 3 Periods daily with ELD text and 
supplementary materials. 
Access to Core: Greatly differentiated instruction in math, 
social science and science delivered with highly scaffold, 
SDAIE strategies and supplemental materials. 1 period 
each daily. 
P.E.: Mixed groups of EL, FEP, and E/O students 
Primary Language Support: Used only to motivate, 
clarify, direct, support, or explain. 
Exit Criteria: An English Learner will exit the Newcomer 
Program once he/she demonstrates a reasonable fluency 
in English. (Education Code 305; 5CCR 11301) 

English 
Language 
Mainstream 
Classroom 
Setting 

English Learners 
 CELDT Level 3 

(Intermediate) 
 CELDT Level 4 

(Early Advanced) 
 CELDT Level 5 

(Advanced) 

Explicit ELD: 1 Period daily with text and supplementary 
materials. 
Access to Core: Differentiated instruction in ELA, math, 
social science, and science delivered with SDAIE strategies 
and materials. 1 period each daily. 
P.E. and Elective: Mixed groups of EL, FEP, and E/O 
students. 
Primary Language Support: Minimal, only as needed. 
Parent Request: A student shall be placed in a 
Mainstream English Language program upon 
parent/guardian request (5CCR 11032). 

Alternative 
Program Dual 
Language 
Immersion 

English Learners 
All CELDT Levels 

Explicit ELD: Daily for 30 minutes with ELD text and 
supplementary materials.   
First Language Literacy: 1 period daily instruction using 
published materials as available and teacher-made 
supplemental materials. 
Access to Core: Primary Language instruction in math, 
social science, and science delivered in first language. 
P.E. and Elective: mixed groups of EL, FEP, and E/O 
students. 
Over time, as students gain English proficiency, instruction 
provided in English will be systematically increased until 
parity is reached and the EL student is reclassified to 
Fluent English Proficient (FEP). 
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English Language Programs 

 

  
Alternative Programs 

 
 

1. Structured English Immersion (K-12) 
 

2. English Language Mainstream (K-12) 

 
 

1. Dual Language Instruction 
 

 An alternative program will be provided 
when there are 20 students per grade 
level with approved waivers. 

 

 Alternative programs will be offered at 
designated school sites or students are 
allowed to transfer to a public school in 
which such a program is offered. 

 

 Existing bus routes may accommodate 
transportation needs.  In some 
instances, however, parent/guardians 
may be responsible for the 
transportation of the student to the 
Alternative Program site. 

 
 
 

 
All of the instructional programs designed for EL students contain the following 
components: 
 

 Well-articulated, standards-based, differentiated English Language Development 
(ELD) instruction, specifically designed for English Learner’s. 

 

 Well-articulated, standards-based, differentiated core curriculum instruction 
provided with primary language support and/or through specially designed 
academic instruction in English (SDAIE). 

 

 Structured activities designed to develop multicultural competency and positive 
self-esteem. 
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VI -EL 19 Program Placement and Notification  
 

Irvine Unified School District uses a number of program models to serve students who 
are English Learners.  Parent/guardian involvement in decisions regarding the 
education of their children is required and critical to the student’s academic success.  All 
descriptions of programs are disseminated in a language comprehensible to the 
parent/guardian (written or oral translation) to ensure that parent/guardians can be 
active partners in placement decisions for their children. 
 
Knowing students enter US schools with varying levels of English language proficiency, 
it is imperative that each English Learner be placed in the instructional setting that is the 
best fit for her/his needs.  We work closely with the parent/guardians/guardians to 
explain the instructional options, report student progress, prescribe appropriate 
interventions if and when the student is not succeeding, and devise a plan for maximum 
success for each student.  In short, we wish to create a learning environment where 
success is probable rather than possible.  
 
We believe that disruption in a student’s learning through movement from one program 
to another is not ideal.  For this reason, we make every effort to complete the initial 
assessment and placement recommendation prior to the day the student starts 
attending school.  The practice ensures accuracy of assessment results, 
appropriateness of placement, and parent understanding of program options. 
  
Upon initial enrollment, our Assessment Center makes recommendations for English 
Learner program placement based on CELDT and primary language assessment 
results.  Parents/Guardians receive the Parent Notification of Initial Language 
Assessment and Program Placement (pages 22-23) with an explanation of the program 
options in a language the parent/guardian can understand. Using this assessment 
information and program placement recommendations, the site principal and staff place 
the student in the most appropriate instructional setting at the school site. The 
instructional settings available are: 
 

I. Structured English Immersion (SEI) – Newcomers/SEI Program    
This is the recommended instructional setting for students with a CELDT score at the 
Beginning Level (Level 1) or Early Intermediate Level (Level 2). In these self-
contained classroom (K-6), teachers combine a strong, structured, sequential English 
Language Development (ELD) program with specially designed academic instruction 
in English (SDAIE) in content areas of math, science and social science.  The 
instruction is designed to a) develop listening and speaking English fluency with 
multiple opportunities to practice and use the language, b) build English academic 
language and literacy skills, and c) further conceptual development in the academic 
core content.   Due to Newcomer students’ limited English proficiency, it is not always 
possible to hold them accountable for grade level standards in the academic content 
areas of ELA, math, science or social science. Therefore, conceptual development is 
ensured and achieved through the use of SDAIE instructional techniques, tapping into 
student prior knowledge and the transferable learning skills already in place. 
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II. Mainstream English with Appropriate Support:  This model, designed for students 

with reasonable English fluency, provides all instruction in English and specially 
designed academic instruction in English (SDAIE) in academic core content with 
additional and appropriate services as needed.  This model is recommended for 
students with an overall CELDT score at the Intermediate level (Level 3) or above.  
Instruction in the core academic content areas is focused on the respective grade 
level standards with intentional and integrated English language development. 

 
III. Alternative Education Program (Primary and/or Dual Language):  This option is 

considered an alternative to Structured English Immersion or Mainstream English 
Programs in accordance with CA Ed. Code Sections 300-340 and is designed for 
students entering Irvine Unified School District or for continuing students whose 
parent/guardians wish to enroll in an instructional setting which systematically uses 
both the student’s native language and English for instruction. In this dual language 
approach, students engage in intensive English Language Development while at the 
same time continue their mastery of content area subject matter in the primary/target 
language.  As students gain proficiency in English, an increasing amount of content 
instruction will be in English.  The goal of this program is proficiency and academic 
performance in two languages.   

 
At the beginning of the school year, parents/Guardians receive from the school, the 
Annual Parent Notification – English Learner Progress/Placement (pages 24-25) with an 
explanation of the instructional setting in which their child is placed as well as, the most 
recent results of state mandated and standardized test. Questions and concerns about 
student placement and assessment results are addressed at the school site in 
consultation with the parent/guardians, site administration, counselors, and Site EL 
Coordinator as well as, during fall parent-teacher conferences. 
 
English Language Classrooms – SEI/Newcomers and Mainstream 
 
All teachers of ELs are responsible for providing daily, structured and integrated ELD 
instruction that continues the student’s rapid acquisition of English proficiency, facilitates 
their progress toward reclassification, and recoups any academic deficits that may have 
been incurred in the core curriculum as a result of language barriers.  EL Students have 
access to core content area subjects through the use of differentiation, scaffolding 
techniques, and SDAIE strategies by teachers to ensure comprehensible input and 
content knowledge development.   
 
State law does give the parent/guardian the opportunity to withdraw from the program of 
services provided in the SEI classroom setting or outside of the mainstream English 
language classroom. This can include, but is not limited to a section of ELD (7-12) or 
small group pull-out programs (K-6). Parents/Guardians can submit the request in 
writing and in consultation with site administration, counselor, and Site EL Coordinator 
during the review of site-specific instructional options.  
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Parent/guardians who deny the option for their child to attend a district SEI/Newcomer 
Program not located at the student’s home school, submit the request in writing after 
consultation with the administrative staff and/or counselor at the residence school. All 
requests are kept on file in the student cum as well as, indicated on the student 
electronic record.   
 
Request to withdraw from a specific ELD instructional setting, does not relieve the 
school site of the legal obligation to ensure the student still receives ELD and 
comprehensible academic core content instruction from a properly certificated teacher. 
Withdrawal from the SEI or Newcomer setting does not eliminate the requirement that 
the student be identified as an English Learner until such time as he/she meets all 
criteria required for reclassification eligibility. 
 
Students who are identified as English Learners and who are also identified for Special 
Education services, including students being served through a Special Day Class 
setting, will receive ELD services through the assigned classroom teacher. The 
Individualized Education Plan will state linguistically appropriate goals and objectives in 
order to support the English Learner acquisition of English. 
 
 
ALTERNATIVE PROGRAMS DESIGN 
 
This program is designed for any EL student for whom a current approved waiver is on 
file.  This Primary/Dual Language Instruction Program will provide primary language 
instruction in the core subjects of English language arts (reading, writing, listening and 
speaking), social studies, mathematics and science.  Students will also receive a 
minimum of 45 minutes a day of English Language Development (ELD).  Art, music, 
physical education, and other elective courses will be taught in English.  To the extent 
possible, English Learners participating in this alternative program will engage in other 
educational opportunities and instructional settings that facilitate interaction with native 
speakers of English and to have access to native English speaking models in a 
structured classroom context. 
 
All teachers must be appropriately trained and certificated to provide content area and 
language instruction. State-adopted and/or standards-based materials (where available 
in the native language other than English) will be utilized to access both core and 
supplementary lessons.  Materials will include print, audio, visual, graphic, and 
electronic resources.   
 
Due to the limited number of requests, the district currently offers no Primary or Dual 
Language Instruction Program.  Students would, however, once waivers are granted 
and the program established, be placed into the appropriate program at a site selected 
to accommodate the Alternative Program. In the meantime, the district allows students 
to transfer to public schools that do offer such programs.  
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NOTIFICATION REGARDING PARENT/GUARDIAN EXCEPTION WAIVERS 
  
As per Sections 305, 306, 310, 311 of the California Education Code, required English--
only instruction may be waived by parent/guardian request; thus, parent/guardians can 
waiver into a bilingual or dual language program of instruction. 
 
During the Initial Assessment conference at the Assessment Center, parent/guardians 
are advised of their rights to select an alternative program for their English Learner 
child.  Language Minority Program staff provide parent/guardians with the Parent 
Notification of Initial Language Assessment and Program Placement and explain the 
program options in a language the parent/guardian can understand.  If parents are 
interested in the Alternative Education Program, the staff member directs the parent or 
guardian to the local neighborhood school to complete and submit the waiver 
application as required by law.  In the event that the parent/guardian requests and 
submits a Parent/guardian Exception Waiver, district and site administrators examine 
the number of waivers requested at that grade level at the site and in the district to 
determine feasibility for implementation of said program. 
 

19.1 THE PROCESS TO SUBMIT EXCEPTION WAIVERS 

 
Parent/guardians interested in completing the waiver process will meet with the school 
principal or designee to complete the waiver process.  Parent/guardians will be notified:  
 

1. When 20 students or more at a given grade level of the same language receive 
an approved waiver, the school shall be required to offer such a program; 
 

2. Students must be allowed to transfer to a public school where such a program is 
available. Parent/Guardians are guided through the intradistrict transfer process. 
 

3. A student under age ten must be placed for not less than 30 calendar days in an 
English language classroom the first year of enrollment in a California school. 

 
4. Each application for a waiver will be considered on its individual merits. 19.2 

Approval of Parent/guardian Exception Waivers occurs unless the school 
principal and educational staff determine that evidence exists that the alternative 
programs would not be better suited for the overall educational development of 
the student.  An explanation, in writing, will be provided to the parent/guardian of 
the reason(s) for the denial of a waiver request and of the district’s appeal 
procedures. 19.3 If the parent/guardian wishes to appeal the denial, she/he uses 
the grievance process detailed in the district’s Uniform Complaint Policy and 
Procedures. 

 
5. All Parent/guardian Exception Waivers are implemented within 20 instructional 

days of submission to the school principal, except for waiver requests for 
students under 10 years of age, which may not be acted upon before the end of 
the 30-day placement in an English language classroom. 
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VI -EL 20 Equitable Educational Services  
 

NCLB provides for equitable participation of students attending private, non-profit 
schools located within the IUSD attendance area. For Title III Immigrant and Title III 
LEP programs, IUSD contacts and consults with appropriate officials of the private 
schools prior to and during the development of programs in regards to: 
 

1. Identification of students’ needs and assessment of language proficiency.  
 

2. What services will be offered. 
 

3. How, when and by whom the services will be provided. 
 

4. How service results will be assessed and evaluated. 
 

5. The size and scope of equitable services to students, teachers, and parents 
 

 
Identification and Assessment of Eligible Students 
 
The student identification process consist of the completion of the Home Language 
Survey followed by the administration of an English proficiency assessment and an 
academic assessment selected and approved by IUSD.  The NPS representative in 
collaboration with Language Minority Program staff determine when identified EL 
students have become fluent English proficient based on the results from the 
aforementioned instruments. Students continuing in the NPS programs will be assessed 
annually in order to monitor the effectiveness of the program. 
 

NON-PUBLIC SCHOOL HOME LANGUAGE SURVEY 
 
There is some federal funding available to help students who speak a language other than English and who are not 
yet proficient in English. In order to obtain the services supported by this funding, we need to find and assess the 
English proficiency of students with a primary language other than English. 
 
The following information you are asked to provide is voluntary. However, your cooperation in completing the 
information will help us to obtain resources for student instructional programs. Please answer the following questions 
and have your son/daughter return this form to his/her teacher. Thank you for your help. 
 

School _____________________________________ Grade: ___________________________ 
 
Name of student   
 Last  First  MI 
 

1. Which language did your son or daughter learn when he or she first began to talk?    ______ 

2. What language does your son or daughter most frequently use at home?       

3. What language do you use most frequently to speak to your son or daughter?      

____________________________________             ______________          ________________________________                                     
  Printed Name of Parent or Guardian                               Date          Signature of Parent or Guardian 
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Professional Learning, Services, and Activities 
 
At the time of consultation with the NPS representative, Language Minority Program 
Coordinator reviews opportunities for professional learning offered by the district, 
OCDE, and other agencies.  The NPS representative is also made aware that all parent 
engagement activities open to the public are posted on the district website.  The NPS 
representative and the Language Minority Program Coordinator then determine which 
programs and training opportunities best align with the needs of the NPS programs and 
arrangements are made accordingly. 
 
 

Irvine Unified School District 

NCLB Private Schools Program 

PRIVATE SCHOOL CONSULTATION PLANNING SHEET 

Sample 

 

Non Public (Private) School:  ______________________________ Principal: ____________________________ 
 

Funding Source: Title III, Part A        

Description: Language Acquisition, Language Enhancement, and Academic Achievement Act 

 

Both parties agree on the above program planning described as verified by signatures. 

 

 Modifications to this plan will include: 

 
Signed: 

 

                                                                                                             

 IUSD Coordinator for Title III                Non Public (Private) School Representative Signature 

        

             

        Date        Date 

 
 
 
 
 
 
 
 
 
 
 
 

Summary of Needs 

 

 

Services Requested 

for Students 

Services 

Requested for 

Parents/Staff 

Professional 

Development 

Requested For 

Staff 

Materials 

Requested 

How Will the 

Program Be 

Evaluated for 

Effectiveness? 
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TEACHING AND LEARNING 

     
 

 

VI -EL 21 English Language Development  
 
 
The overarching goal of this Master Plan is to ensure each English Learner receives a 
program of instruction in English-language development (ELD) that facilities the 
development of proficiency in English as rapidly and as effectively as possible. English 
language development is an essential component of all instructional planning and is 
specifically based on the California English Language Development Standards.  ELD 
standards based instruction provides the foundations for the literacy skill development 
that students need to tackle the rigorous and challenging cognitive and academic tasks 
required across the content areas. 
 
Professional learning for teachers and support staff focuses on instructional design that 
includes structured, intentional, and explicit ELD.  They develop an understanding that 
language instruction is most effective when: 
 

 It is modeled, practiced, and applied in the context of learning; 

 It has real-life purpose; 

 Prior knowledge is activated and connections are made; 

 Background knowledge is developed; 

 The affective filter is low; 

 Risk-taking and approximations are encouraged; 

 Errors are accepted as a part of the acquisition process; 

 Input is comprehensible through contextualization (e.g. the use of real objects or 
“realia,” props, visuals, facial expressions, and/or gestures); and  

 Positive feedback and correction by modeling are used. 
 
Teachers recognize that the acquisition of English as a second language is a 
developmental process and that no two students will develop proficiency in English at 
the same rate. Lessons and learning activities are differentiated for a student’s identified 
level of language proficiency and required level of support.  Authentic practice 
opportunities for engaging in the use of the new language in a variety of contexts are 
provided as best practice. Curriculum materials and approaches designed to promote 
the acquisition of listening, speaking, reading, and writing skills are used to ensure EL 
students acquire the linguistic competencies and content knowledge that native English 
speakers already possess when they enter school. It is understood that it may take EL 
students seven or more years to achieve academic English language proficiency 
comparable to that of their native English speaking peers. Therefore, English language 
development should occur throughout the instructional day. 
 
 
 

VII 
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The Language Minority Program staff ensure the purchase of effective supplemental 
materials for language instruction, practice and application in a variety of contexts; for 
building background knowledge for Newcomers in core content areas such as math, 
science, history/social science, and English language arts; and to support the 
integration of the ELD standards throughout the instructional day.  These materials are 
made available to all sites as needed to augment the language programs and help 
bridge access to core content for English Learners.  The availability of supplemental 
ELD materials and teaching resources empower teachers to better differentiate their 
instructional delivery to the specific needs of their students.   
 
Supplemental assessment tools are also researched and purchased to ensure multiple 
measures are used, in addition to Annual CELDT results, to track our student’s progress 
in the acquisition of English. These include, but are not limited to the following: 
 

 Language Proficiency Assessments - IPT 

 Assessments embedded in textbooks 

 Teacher-made assessments aligned with the ELD Standards and the continuum 
toward mastery of the ELA standards  

 Rubrics for monitoring and reporting student language development in the four 
domains of listening, speaking, reading, and writing (i.e. EL Proficiency 
Descriptors, WestEd Student Reports, OWTE placement assessments) 

 Web-based, ELA-standards based assessments (from IOLA) which are 
comparable to ELD Standards at certain levels 

 

VII -EL 22 Academic Core Instruction  
 
Providing access to the academic core instruction requires teachers to provide English 
Learners both ELD instruction and access to grade-level appropriate, standards-based 
curriculum simultaneously. In effective classrooms, principals, teachers, and 
paraprofessionals make content comprehensible for English Learners by using a variety 
of best practices, strategies, linguistic support, and opportunities for authentic practice 
in the use of academic language skills.  
 
In Structured English Immersion and Mainstream settings, core instruction in all 
subjects is “sheltered” using research based Specially Designed Academic Instruction in 
English (SDAIE) strategies, supplemental instructional materials, and primary language 
support as needed and where available. Students enrolled in the Alternative Program 
would receive full access to grade level core curriculum by means of direct instruction in 
the native/target language and in English, using SDAIE strategies and other supports, 
as appropriate to their levels of English language proficiency. 
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Professional learning for teachers and support staff focuses on the development and 
implementation of instructional plans that include engaging learning activities and the 
use of SDAIE strategies designed to help students navigate their way through rigorous 
and challenging studies in the core content areas.  Best practices for teaching and 
learning of English Learners include: 
 

 Contextualized instruction (e.g. non-verbal language, visual support, realia, 
graphic organizers, oral/verbal amplification), providing students with a variety of 
resources that enable them to construct meaning out of what is said or read 

 

 Task-based instruction, allowing students to work with concepts and the 
language of those concepts in a variety of ways (e.g. via reframing, where 
students can act, draw, or map out the concepts, or use poetry, song, chant, 
letters, and diaries) 

 

 Grade-level content instruction with appropriate levels of linguistic support, 
facilitating access to the same core curriculum as that of English-only students 

 

 Culturally Responsive Teaching, recognizing and respecting the assets students 
bring to the learning environment 

 

 Authentic practice in the use of language, facilitating the development of oral 
language fluency in a variety of contexts and for multiple purposes 

 

 Simultaneous reading instruction, teaching language in context and accelerating 
the development of reading comprehension  
 

 Formative assessments, allowing for the continued monitoring of student 
progress and the impact of instruction on that progress 

 

 Comprehensible input, enabling students to construct meaning from and make 
connections to the learning by way of 

 Modeling 

 Bridging 

 Contextualizing 

 Building Schema 

 Reframing 

 Paraphrasing 

 Summarizing  

 highlighting 

 Developing Metacognition 

 Checking for Comprehension 

 Questioning 

 Interacting and collaborating in shared learning 
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22.1 Action Plan for Remedy Academic Deficits 

 
Irvine Unified School District is committed to “closing the achievement gap” for all 
students, including English Learners. IUSD has developed a cycle of support based on 
instruction, assessment, monitoring and intervention, and evaluation. Multiple steps are 
in place for monitoring the academic achievement of students and addressing any 
deficits English learners might incur while acquiring English. The following tools and 
resources are used to ensure students are meeting district content and performance 
standards accordingly: 
 
Standards:  there are clearly articulated and implemented content standards for 
English Language Development (ELD) and the rest of the district’s core curriculum (e.g. 
Language Arts/English, Math, Science, and Social Studies/History). 
 
Interim Benchmarks:  there are clearly defined interim benchmarks to measure 
expected growth toward meeting ELD and grade-level content standards.  These 
benchmarks are differentiated by at least English proficiency level, time in any district 
program, and academic background. 
 
Assessments:  there is a process to objectively assess English Learner’s progress in 
ELD and the rest of the district’s core curriculum using multiple measures.  These 
multiple measures are valid and reliable assessments that make it possible to determine 
if the interim benchmarks have been met. 
 
Interventions:  There are clearly defined interventions, implemented for English 
Learners who are not meeting the established interim benchmarks.  These interventions 
are provided based on a district plan and on individual student assessments.  The plan 
is designed and implemented by an EL authorized teacher or overseen by such a 
teacher. 
 
Evaluation:  There is a clearly defined process to determine the effectiveness of the 
actions as part of the district’s overall program evaluation and improvement plan. 

 
As part of the district’s actions for monitoring student progress, Principals and Site EL 
Coordinators receive the Annual Yearly Progress (AYP) and Academic Performance 
Index (API) generated by California Department of Education for each of their schools.  
They analyze the data to determine if their EL students, are meeting annual growth 
targets and expectations based on the level of English proficiency at enrollment and the 
number of years in the English Learner program.   
 
Based on the AYP and API results, the Site EL Coordinator makes a list of all students 
who are demonstrating limited growth in performance. The Site EL Coordinator works 
with the Principal and other members of the Student Support Team (SST) to determine 
how best to address and remediate any deficits in student academic growth revealed in 
the data.  
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The following questions help to guide the analysis of all factors that can contribute to 
and impact student progress: 
 

1. Does the school provide appropriate classes for English Learners? 
2. Is the student placed in the correct academic setting? 
3. Is the teacher(s) trained in the use of the most appropriate instructional 

strategies? 
4. Has the staff provided purposeful and individualized planning for each student? 
5. How many years has the student been in a program for English Learners? 

 
After gathering and analyzing the data, the Student Support Team meets, confers and 
prescribes appropriate systems of support and/or interventions.  In addition to 
interventions during the instructional day, the student may be placed in instructional 
resources that extend beyond the instructional day or academic year. 
 
Continued Monitoring of Student Progress:  
 
The essential aspect of any plan for increasing academic success and decreasing 
academic deficits is the provision for monitoring student progress.  If student progress is 
closely monitored, appropriate prevention and intervention can be put into place before 
academic deficits become irreparable.  Steps involved in the monitoring process 
includes, but not limited to: 
 

 Use of the EL benchmarks to track student progress - If a student does not meet 
the minimum Annual Yearly Progress (based on time-in-program and English 
level proficiency), she/he is referred to the site Student Support Team. 

 

 Development of site Student Support Team to oversee the monitoring process 
 

 Implementation of plans (Title 1 and local site plans) to be used for all students, 
including ELs and R-FEP students, who are at-risk of achieving grade level or 
proficiency level targets 

 

 Use of the intervention data maintained in the Aeries system for K-12 students as 
a catalyst for the implementation of appropriate interventions in order to provide 
the right strategy for the right student at the right time. 

 
The Student Support Team and the Site EL Coordinator regularly monitor the progress 
of referred students.  At minimum, the team will meet three times per year (timeframes:  
November-December, February-March, May-June) to review the most recent 
assessment data for the referred students.  At which time, the SST will possibly modify, 
extend, or replace interventions when required. 
 
In addition, the Site EL Coordinator and the classroom teachers will be closely and 
regularly monitoring student work to determine the efficacy of the selected interventions. 
If the interventions are not offering appropriate support, the SST will pursue other 
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avenues of support until a correct match has been found for the referred student or 
other specialized assistance has been explored. 
 
Each spring, the Language Minority Programs Coordinator and her staff evaluate data 
relative to actions for remediating academic deficits.  This data includes, but not limited 
to, evaluation of the following key questions: 
 
Standards 

 To what extent are ELs accessing sequential, explicit instruction in ELD? 

 To what extent are ELs accessing the core curriculum? 
Assessments 

 Are our assessments valid and reliable? 

 Do our interim benchmarks make it possible to determine if the growth targets 
have been met? 

 Do our interim benchmarks help to evaluate and inform sequential, explicit 
instruction in ELD? 

 Do our assessments objectively measure ELs progress in ELD and in the core 
content areas? 

Interventions 

 Is our list of clearly defined interventions implemented for English Learners who 
are not meeting the established interim benchmarks? 

 Are the interventions provided based on a district plan and on individual student 
needs? 

 Is the Intervention Plan designed and implemented by an EL authorized teacher 
or overseen by such a teacher? 

Evaluation 

 Is our evaluation process clearly defined and part of the overall program 
evaluation and continuous improvement efforts of the district? 

 
In order to assist our English Learners who may not complete all K-12 requirements in 
the traditional time frame, we continue to explore and offer additional pathways, within 
or beyond the secondary level, to help students reach full English language proficiency, 
graduate from high school, and/or prepare for college and university options. 
Counselors, administrators, and teachers work English Learners and their 
parent/guardians through the development of a graduation plan that explores these 
various options that include, but not limited to, the following: 
 

 Independent Study program housed at Rancho San Joaquin High School 

 Summer School Credit Recovery 

 Irvine Unified School District Adult Education 

 Coastline Regional Occupational Programs 

 Transitional services and coursework at local institutions of higher learning 

 Simultaneous employment opportunities through work experience, Career Link, 
ROP, high school and community college Career Centers 


